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رة ������ي���  ا���ة ��
ى ا
  ا��
	�ة ا�����

  ����� ر��� ا��	�ي
 

 


�	ة وأن أ���                     �� * (� %�#)'# ا%�'�ي ا%$#�" ه ا، آ�� ������� أن أر��� ���� أ���ة ������

�ة �#زك ر(
. ا%-���ي، ا%,� ���ى (��       � ر(
. ا%-���ي ا%��1� �

#ت ر)-� ��
ا%���#%   ا%

 ار<ً# آ>
�اً �>. أن ار�4 ا%�)
; ا%:9
� ر(
. ا%-���ي د#6)��7 4�56 ���3.                 ��1�5% ا%,����

� ���E����� F (��� ����* ا%����#%، ا���D#ءً ��ا���A ���Bن ا@رث    ��'��#ء �$,���" ا%���(��، وه��# ه��� ���

E	�	ا�7�5 �6#%�                 و���� �)#�� �
، وا��#�ً# ��ؤ�� ا%��)
; ا%���1; ا%� ي ��5G" ا%�4 أن ����ن ا%,��5
ا%$�دة و�,#��ً# %�:,��J 4ا)I ا%�$,��" ا%5>'�#��، ادراآ�ً# �'�7 أن ا%,��5
�، ا%�-��ك ���D5% وا%�-��ر                 

          ، ه� ا@�,M�#ر ا�K#3 ��) *�)L#ت %>'�#ن ا%�:#�)���5% N,'�%ة   ،%��5* وا	�
   وأن ا%�:>#ب ه�� ا%�آ
، وF��3 ا%�����ة (��� ا%,'���ع، ووF��3 ا@6,���ال    $5%�
��"ا���L#س %>'��#ء %>'��#ن وا%'���9ض ���7، و3'��ً#    

  .  وا%-�ا<، ووF3 ا@��اع وا@�D,#ح 456 ا%�#%�

، ا
 أ��� ���� �� ���� � �� أ�� أن ���ن �������� ا�!��  ا�� �#"��ن ����$ رؤ%
 ا��*��)�ت ا��)�          ��+� !*��+� �  �)  .ه)/ا ا��)+�ر ا���)��د     �)+!��   ه/. ا
%�م ا�*,�"��(� �3�

، �� �8ً�9 ����6)�$! وا��*��)�ات وا
ر��آ)�ت           :���� ا�%� و�)!ى و;)*ً� ا�#���)ً�     ،وا�*ً� ��#3ً� :
، آ�))� و�))+�=   ((�>����
 وا�@�))� ?��?))� وا
��)),�د% وا���+((�
%�))�ء ��Bز�))�ت و�))�ا<����� ا

          +� !�D د!� �� E��ا ��#Fراء ���ل ان �� وH اء�F)� %)+���9     أ�آ)�ن،  �(�Iق، ����9 آ�ن وآ��"
  K((#>  �*�((� ةH!((� ن ?))�ى�((�� �((�  ا��!��%))((��M���ا K((�3� ،((��M�� 
�!%�))ً� و
 ��N<))ً� و

Eا�= وار��آ����ات ا!�OPو� ،E��Q@��= و������8ت ا��� ���3IF.  

�5,���� و�-��F 4��56 درا��� ����# �$���ي و����#ل، ���* و4��56 و���6 �����ى ��K#��D ا@و��V#ع             
#9,Bو�3#ن              .  و��اLا 
'�ً# �'�# ��Wن ��#���� ،6
'7 456 ا��Aار�# وا%�	��� XK�%و%�''# �>�4 (� ا

6# ��آ>�� و������ة    '��A ه��� ،����J 
�����J F,4 ا%���Y#�3 ه���، ا%��4 آ����9# (���* ا����#ن و����1و%
 �>��4   .�,�ا]* أ��#ده#، و�,:#���A#'6 Zه#، و�,���د (�K#ؤه�#، و����M ا%��'
��ن �#�9       �
 ا@ أن ا%,��

   F
� F� ه� ا@ه�           ��MآLء، وا#�K�D%ا F
�� F� *�)Lوا ،�A#'�%ا Z5� F
� F� ز��Lد، وا#��Lا Z5� 
     N
�
F 4��56 �����ده� و�'�����9�L ،�96# اLآ���K ���Mرة 4��56 ا%����Aل ا%��4 6���. ا%'��
'��%#��� #ًK#\��,%ا
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         �A#Y%ة ا#�

، و%,'�:� ا%���6 ���'�4 ا%-�#�
#ل ا%\#�6ة 456 ا%��
� ا@��B@�6، %,':[ ا#�,B@ا

9�L# أ�_ً# أآ�M ا@دوات �6#$ (�� ا%,�\�ي %�Y,�5^ ا%,-���#ت وا%,�#��* ��" �J,4            و.  وا3�%'

و��9�L# ا���_ً# وا���_ً# اLآ���M .  ا%,-���@ت 6>��� �	و���� ا%���9#رات %-��* ا%����_`ت وا�$��#د ا%-���5ل
       4�56 X��#K #�� ع، اذا�_�Y%ع وا�'Y%ا F� ��-� �,%ا 
 ا%:#�5�#�ا�9#�ً# (� إ��اث ا%,'�
 ا@�

 ا%-�ة وا@��اع وا@�,�#را%,��* وا%�)��.  


?)�*�دة ارادة ا�"�)�ء، ��)�ء ا
�)+�ن ا�I)!د،         ��B!��ء وا�ا �� آ� ذ�K�"� R ا��!���Bو
  .  و���ء �@��= ا��*!�، و���ء ا��,�د ا��*!� و���ء ��ا$� �+���!ة

 ر(
���. ا%-������ي 4���56 أن ������س     � ه���� آ��� %Z وأآ����M، �-����ص �����1���
وLن ا%,��
 �، و�-����اً %����Vع ا%,$���� ا%,����ي، و�Y,�#ر %�7 %�9 ا ا%��#م                ��1��ه# ا%�
'�ي %����Vع ا%,��

          �6��$� X��
6'�ا�ً# �1آ� 456 أن ا%��5
 ا%,����، (� ر�#%,9# و�F ا%�'��eر ا%,-����M، ه�� %

��#ة �,��\*           � 5 F��6 ����_9# ا%��>�f، ���* ه��� ����#ر ور���5\��D'� ا�9# أو ��� 5�,��-��G#ت ���

  .Z ��ا�95# و�,�#�*، و�,'#�A#'6 �gه# و�,G-�*6#D#�9# و�,�اA*، و�,:#�

"      4�56 ���%�       " ا@�,�#ل ا%�F� ;5 ا%��ر�� ا%�4 ا%$#��� #ً��
�W� E#���,[ه�� اذن 6'��ان ا

#ء،                    �JLا ��
<3 F�� #�9�
�B ه�� ،�>W�,%وا �
>W�,%وا%,��ا]*، وا Z�#:�,%وا ،*Aأن ا@�\#ل وا%,�ا

\� ا%>�:�ي ه�� �Kا��7، وا@���#ن ا%��Dد      (�F اLو%4 أن �'�-� 456 ا%D_#ء ا%,���ي �
i ا%�'�      
 7���	

,7، ا����# 4��56 ��ا���* �,���9B# ا%�����5           .  ه��� رآ\��YJ ��
ه�� ا ا%���Dد ا%�� ي ���:�* ا%,��

         ،
��� ���	وداً ���#%��5 وا%���(���D,%ا *�,� وا%�را���#ت ا5�%
��#، %,���(" ���7 �����ه# ��ا3'��ً# �����
ا%$#��
ً̀ �#%�9#رات وا%�D#�#ت و��
	اً �#%��#دة وا@��اع   .�1ه

 و4���56  و���

��7 ا%,�5��%����� ������ن ا%����,��5 4���56 ه��� E ا%���\�رة، �D,����ض أن ������ن ����
   �
�#���� ���) �$� (��� أ�e�,��9# وا%>���ا�N، و�'����Gت، �,�ا�#���#j%أه���ا(9# وا ���) ��ا�,���اده#، �,��
 ��F ار�#آ�#ت                 ���7 �$,�
�-� ���% ،
�#

 وا%-)#�M%أ��#ده# ا �) اkداء وأدوات ا%�
#س، و�,�#�5

 (�� ا%,�
�^، و�K\�ر (�� ا%����رة          و����K#ت (�� ����   ����Aرات، و#�
Y%9#، ��:�ش (�� �-���� ا�

#ع X��K�5%، واه���ار %`���,M�#ر    ��Vة (��� ا%$���9د، و���Mداء و��kا ���) ���Mأو .  4��56 ا@�����#ج، و��

                   Z
�:�� F��ت، ��* و#��#��nرا��7 وا�K ��

��ة ����5 ���ل ��� F� 
7 (� ا%�-\5�-� ��% *�'%
 �M%از ا	ا%4 اه, @ً�Aات�9# و %#�.  

       Tاف و�))!ا����)�ل أ�)) E��K((#3�� �( ا��)+�!ة ا��*#��)) ��)� ?))"V وEI(F �))� ا�)+�ق ا
ه))
 وا�+@�م ادوات ا���)�س و����)� ا
�*)�د ا�����9) %"�)K ه�)�ك ا��K(#> !(�9 ا��*��)�� �)�                     �M�
ا

ه)/ا �)� �Yآ)�.      . ��F*� ا��!ار و��E%/6 �#���م �)K(#> E ا��)+��%�� ا�@)��*� و�)� �")� ا�@)��*�                 
 ذات ا�),#، وه)/ا �)� ��E(� �(F ردود وا���)�ت $)8ب �)��*���                    ا��را?(9%��ت ا��!��% ا�3

�را? ا�@��*���� [�3�%�ت وF*���ت و<�"�ت <�� ا����3� �� E����Pن �� %�ا��.  
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            7�

�ً# و�# ه�� ا%��>* ا�G,,�� #�� ��9) ،#�9�� *��#�,5% *��)Lق ا%�B #9% ا%,\�ي ^
أ�# آ
      ، و�# �,�#%$7   ا%
�م �-#ور ��1�� ���1� "��� `�) ،*�V#)Lا F��,'�%ا@(,,#ح و��ا]`ت ا  آ5�

 آ���م      ��'�M� ������,%ا@�,'��#ن وا%��(��#ن وا p%#��Y� ًا%-�����ي ا@ أن �,����م ���'�9 (���داً (���دا .��
ر(
  ��
 وا%���(�����D%ءا��9 ا#��G6 *���	Bن   .  ���:#رآ,�9، و�'j
��� F� ��%ا F����V#-%ا "��
وا%��:�� %$�

، ادارة و��9B#زاً     ا%����1�� ��9,5q���W و��5
���#��9، وا%��:�   ��
�#M%ا%-�����ي ا �����#M% #ً_أ��� .-,���� �
7�#��$� �
�

#ت ه ا ا%��1�� و�%#�) 
ً#، @�,_#(,9# ا%�����
5��.  

  . وا�K ���ءات ��@�دة،و���� ا[ ��� ��E \�! �"��ن و��#E ا���ب
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Dr. George Najjar  
Provost, 
Lebanese American University 
 
 

It is my great honor and privilege to stand before you this 
morning to take part in such a pivotal event at the heart of our 
educational priorities for today and tomorrow. 

In extending my sincere thanks to the distinguished organizers, 
Mrs. Siniora-Baassiri in particular, for keeping us all focused on 
education as a potent tool for forging the future, I can only commend 
the Rafik Hariri Foundation for this timely choice of topic.  The theme 
could not possibly have been more important or the timing more 
opportune. Transitioning from secondary to college education is indeed 
a global challenge and the Rafik Hariri Foundation deserves every 
praise for bringing this challenge closer to home. 

For Lebanon, the transition from secondary school to university is 
anything but seamless. To put it mildly, it is problematic, uncertain, and 
fraught with risks and randomness. Five known reasons account for this 
unfortunate fact: 

•   Mushrooming of colleges and universities to the point where 
students and parents feel confused, often disoriented, and at a 
loss.  The three or four choices that used to be available to them 
before have now increased by a factor of ten and the 
constituency affected is not always in a position to discriminate 
intelligently and navigate through a labyrinth of institutions. 
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Pre-College counseling is seldom, if ever, available and most 
students and parents are left to their own devices. 

•   The group affected most may not always be behind the choice. 
In our society, some parents exercise undue influence on the 
initial choices of their sons and daughters who are expected to 
be in their parents’ image. We all know of cases where 
youngsters felt coerced into majors they had no interest in. The 
result is usually a problem waiting to occur. Hopefully, this 
trend is now on the decline. 

•   Our society tends to have a clear bias for market-driven majors 
associated with lucrative jobs. Medicine, Engineering, Law, 
Business, etc. are very popular. In contrast, Basic Sciences and 
Humanities attract relatively few. We don’t seem aware that in 
this day and age any undergraduate major can be a solid 
foundation for multiple careers in business, the communication 
industry, law, education, etc…through graduate education and 
corporate training programs. We managed to hang on to a myth 
for far too long with the result of cramming some majors and 
starving others. Seamless transition is a prime casualty. 

•   Incoming college students entering at the sophomore level are 
often straightjacketed into a major way too early and long 
before they can exercise intelligent judgment about their future 
choices. Heartaches about changing majors and internal 
transfers usually follow with loss of time and credits. Many a 
young life has been unduly compromised as a result of unwise 
initial choices. 

•   Not the least among forces working against seamlessness are 
the gaps and flaws in counseling services available for our 
students. Little effort is usually devoted to assessing student 
aptitude and matching it with available majors. Those of us who 
have had long careers in higher education easily recall their 
sense of sorrow upon discovering that a student they were 
talking to is clueless about his/her choice of major. 
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It is perhaps time for investing in a National Academic 

Counseling Center that would assist students across the country in 

making their college choices. This is particularly important for 
underprivileged students coming from schools in rural areas where such 
services are not available institutionally. Even awareness of their 
importance may not be there. 

I thought of listing what I believe are root causes for the 
problematic transition in order for us to be able to meaningfully address 
obstacles working against seamlessness. We will all do well to address 
such causes and find ways to mitigate their negative effects.  Beyond 
such known causes and obstacles, however, we will do well to 
remember that we are essentially training young men and women for a 
future we don’t really know. We are sending them to a world changing 
at the speed of thought to occupy jobs that don’t yet exist and navigate 
uncharted waters for which we have no roadmap. Under such 
circumstances, the transition from high school to university can hardly 
be seamless. It can be significantly aided, however, by imparting to our 
young a sense of wonder and intellectual curiosity, a love for 
exploration and discovery, excitement about the unknown, refusal to 
settle for cut-and –dried precepts, and a passion for Life-long learning 
and self-assessment.  Such attributes are key to this exciting journey 
with no pre-conceived destination.  By merely selecting this theme for 
our conference this year, the Rafik Hariri Foundation has already led us 
to the path of addressing the issue and seriously exploring creative 
answers. In so doing, it has done a great service to Lebanese higher 
education and earned our gratitude. 
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M. Stephane Atteli 
Directeur Général 
ESA, École Supérieure des Affaires 

 

 

Je voudrai tout d’abord exprimer mes remerciements pour 
l’organisation de cette 4ème conférence sur l’innovation pédagogique, 
et je suis très heureux à titre personnel, comme étant le directeur général 
de l’Ecole Supérieure Des Affaires, de pouvoir participer à cette 
manifestation, à cette conférence, notons que l’ESA a été fondée dès 
maintenant près de 20 ans et que l’un de ses grands fondateurs a été le 
président Rafik Hariri . Nous sommes très satisfaits de pouvoir célébrer 
cette commémoration, cette formation, en croyant très fermement au 
pouvoir de l’Education et de la formation. 

Cette conférence qui se déroule maintenant dans les circonstances 
tragiques que le Liban et la France ont connu il y a quelques jours à 24h 
d’intervalles*, dédiée une nouvelle fois à l’éducation et la formation, est 
sans aucun doute le meilleur témoignage, que vous puissiez faire , de 
votre désir d’appuyer la Knowledge économie, la transition des 
connaissances et sans doute la lutte contre l’obscurantisme et le 
fanatisme. 

Madame La Directrice, j’exprime aux noms de tous ceux qui ont 
accepté de participer à cette conférence, notre satisfaction de pouvoir 
contribuer à  la conférence de la fondation Rafik Hariri, en fait vous 
avez réuni ici des orateurs de grands niveaux et des hauts représentants 

�����������������������������������������������������������
*
 La double explosion dans la banlieue-sud de Beyrouth le 12 novembre 2015 et les 3 

explosions qui ont retenti près du stade de France le 13 novembre 2015 
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du secteur académique , de même vous avez intitulé le thématique de 
votre choix « la transition souple de système secondaire vers 
l’université »qui est effectivement un enjeu majeur pour les jeunes, un 
enjeu pour leur famille, un enjeu pour le pays puis évidemment pour le 
Liban. Les cinq orateurs que vous avez réunis ici, les doyens, les 
représentants des grandes universités libanaises peuvent exprimer tour à 
tour sur ces thèmes. 
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Dr. Ahmad Smaily 

Vice President for Academic Affaires 
Rafik Hariri University 
 
 

School-University partnership 

1. Fundamental Premise 

The responsibility of rearing responsible human beings is not 
exclusive to anyone group in particular but a shared responsibility. 
Building a special being is not an “over the wall” process but a 
collective and concurrent one. 

 

The worst sin towards our fellow creatures is not to hate them, but to be 

indifferent to them; that is the essence of inhumanity (G. B. Shaw) 

The spectrum of players that influence the making of a 
productive, responsible citizen is wide-ranging. Walls no longer exist 
and information and influence, good and bad, is everywhere and 
anywhere.    
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•   Family background - education, social, and economic - and 
value system;  

•   School: Academic preparation  (rigor, relevance, alignment, 
expectations), mentoring, peer support, etc. 

•   Community: local and global, culture, values, role models, 
leaders, celebrating achievements, public debate, etc.  

•   Government: National policy, early intervention programs, 
training, school-university linkage, education statistics, 
awareness, etc. 

•   Media: Promoting citizenship, influencing positive public 
debate, upholding professional and ethical standards, etc.  

•   University: Academic rigor, student support programs, social 
integration programs, counselling, etc.   

If we are serious about rearing those who will be entrusted to 
confront the challenges posed by the modern world, then all players 
must act collectively.  

2. Preparedness for Life 

By the time a student reaches the university, habits of the mind 
and attitudes are still evolving; the university has a role in how they are 
shaped. In a world that increases in complexity by the day, one has to 
be really prepared to confront the mounting existential threats.  

 

“In the space between chaos and shape there was another chance”  
Jeanette Winterson 



���

�

3. School-University Divide 

Factors that contribute to the existing gap in students’ readiness 

for academic rigor and life at the university include: 

• Absence of a coherent social narrative or collective plan  

• Lack of a college preparedness standard in the school systems  

• Disparity in social and economic conditions among students  

• Community that marginalizes the “role model” and symbols 

of success  

• Influence of “virtual forces” of distraction that glorify instant 

gratification habits  

• Weak collaboration between schools and universities  

• Absence of a higher purpose, low academic expectations and 

feeble attention to performance 

• Scanty guidance to making better personal choices  

• Focus on schooling and rote memorization instead of learning 

and way of being  

• Media that by-and-large promotes the sensational and 

marginal pervasiveness of corruption - intellectual, social, 

political, and economic. 

4. Changes to contend with 

• What is taught – from rote memorization to critical thinking 

• How is taught – detailed explanations to independent learning 

• Study Habits – Mostly in-class supervised work to mostly 

out-of-class independent studying  

• Instructor availability – always available to specific office 

hours 

• Expectations – clear and detailed expectations to drawing 

own expectations 

• Peer influence – from limited to extended opportunity to 

connect with diverse groups 

• Parental proximity – dependency to independency/ 

interdependency 
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•   Organizational skills – from predetermined order to having to 
manage time 

• Activities: from limited organized activities to a myriad of 
possibilities  

• Freedom to choose – strong supervision to loose supervision 

5. Benchmark 

Many transition programs have been established in the US. Goals 
and challenges are summarized in a report that may be downloaded at:    
(https://www2.ed.gov/about/offices/list/ovae/pi/hsinit/papers/trans.pdf) 

• Thousands of college transition programs (Upward Bound 
and Talent Search, GEAR UP, ..) with limited participation of 
the groups that need it most (less than 10% of eligible 
students) and limited effectiveness 

The goals are to: make students aware of the benefits of pursuing 
a college degree; and provide academic and other support services 
to improve students’ readiness for college 

• Need is great for minorities, disadvantaged students, students 
with disabilities and students whose parents did not go to 
college 

Students who participate in transition programs have nearly twice 
the odds of enrolling in a four-year college as non-participants. 

6. What Do the Experts Say? 

Problems associated with preparation systems include: 

• Inadequate college resources and materials 
• Inadequate college advising by counselors and teachers 
• Inadequate college preparatory curricula 
• General lack of teacher knowledge of college preparation 

issues 
• Lack of understanding of the needs and preferences of the 

Millennials who are born in the midst of the digital age 
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• Lack of organizational skills and vision of those at the top! 
• Absence of a system that “cares” enough 

“Look on every exit as being an entrance somewhere else” Tom 
Stoppard 

7. What do the experts recommend? 

• Information sharing – educate parents about college options, 
testing and admission requirements, financial aid procedures, 
and campus life 

• Peer Mentoring - educational and personal support 
• Social enrichment programs – leadership, set goals, visit 

college campuses, and explore the arts 
• Academic enrichment - tutoring, summer school, after-school 

programs, and extra coursework 
• Constant attention from the top! 

8. Five Effective Transition Practices* 

• Rigorous curriculum of college-preparatory courses 
• Relevant content and delivery methods of course material and 

their connection to postsecondary education and career 
opportunities 

• Align high school exit standards and skills with college-level 
entry requirements 

• Educate students and parents about knowledge, performance 
standards, behavior, attitudes and skills expected to succeed 
in college 

• Collaboration between secondary and postsecondary partners 
to: 

�����������������������������������������������������������

* Report published by the center for student success based on 122 studies and review 

of 25 programs (rpgroup.org/system/files/High-School-Transition-Brief_0.pdf) 
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� design academic and non academic programs and 
activities to support students during the transition period. 

� provide integrated and articulated programs to facilitate 
student transition. 

9. What most Lebanese universities do?  

• School visits to acquaint specific school students with what a 
university provides 

• Exhibitions where universities explain their programs and 
incentives to students 

• Mobile apps that extend the university reach 
• Social media outlets used by universities to communicate 

with prospective students 
• Websites that specifically have a prospective students menu 
• Orientation programs for newly admitted students to make 

them familiar with campus life and services 
• Open house where high school students are invited to campus 
• Workshops conducted at schools on contemporary topics 

10. A Call to Action? 

• The most important step is to articulate a coherent national 
narrative that promotes the fundamental principles of success 
and delineate expectations and responsibilities of all partners 
responsible for the rearing of responsible citizens. The 
narrative must be based on clear understanding of our context 
and must meet the aspirations of the youth. 

• Build a sustained support system involving all social forces 
that care to advance the narrative to become an element of 
public discourse. 

• Form an a National Committee under the auspices of the 
MEHE to include representatives and experts from 
universities, schools, educators, civic groups,  parents, and 
students to articulate the narrative. 
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• Promote accountability, transparency and meritocracy to 
become the public norm.  

� The role of the National Committee shall be to: 

� Prepare course material (booklet) that covers important topics 
and facilitates transition to be given to all college bound 
students. 

� Organize national competition among high school students on 
college preparedness related skills. 

� prepare educational statistics to help plan for transition. 
� Urge media outlets that target the youth to run articles, 

announcements, shows, etc. on pertinent issues. 
� Offer summer camps at university campuses in collaboration 

with civic groups and community partners. 
� Establish a hot line so students could inquire about anything 

anytime. 
� Organize common activities that give students the chance to 

interact with university faculty and staff directly. 

Working together …..… for a community that cares 

 

 

 

 

“History will have a record that the greatest tragedy of this period of social transition 

was not the strident clamor of the bad people, but the appalling silence of the good 

people” Martin Luther King. 

11. Thoughts to ponder 

Higher Education presents the opportunity to hone students’ 
creative potential, problem solving skills, and innovative capacities and 
to ignite the spirit of lifelong learning and passion to serve. It is an 
ecosystem in which humanity’s most valuable resource experience 
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incremental growth and build confidence in their abilities to fashion a 
better world. However, by the time students arrive at the university’s 
doorsteps, much of their personalities have been shaped by so many 
influencing factors beyond the school walls. While the university must 
meet the academic needs and wants of students, they must also play a 
role in amplifying the inherent good and suppressing potential 
destructive tendencies. If we agree that how people behave and express 
themselves in the real world is an extension of their experiences and if 
we recognize that the problems in our societies surpass our abilities to 
cope, then we must conclude that the experience we are offering to 
students is not as it should be. This realization serves as an impetus to 
fashion a collective course of action. What kind of men those students 
become is up to us, after all the sculpture molds the clay to an imagined 
form, perfect or imperfect.  
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3. !ّ0��Mا �.���Nو 	ا0�01ّ�   ا����(

     ;;
 �;��);;2 ا+�;�Wره� �
 	;�ّV�V6 	�ّ��(;;hم إ�;��;P و��;;ّ�,   : !C�$Y;2 أ�R��' ا�V�:;;� ��$;

             \�ّX 6; : 6ص آ( � �#(<(�$ �ت ا��J ^_� `+��6)يّ ا��ي ;%$" ا�6-ّ�ر ا��G%6م ا��Z���G �وازده�ر 

P��R���.� ا� . اص ه-ا ا��&�م، "��� أن �:Yل *b�$ 2 ا��! إن آ��o ا����($ 2�ّH$ J 	�ّ�Vا��
�ّ�ة  ��2 ا���6ة ا�ّH$ .               ،!;
�;�ت ا��S;	 ا�;-آ، $Hّ�;^ ا����(; ا�����;	، �أ�ّV���� �;���� ��وإذا 

       ��I;�� 	��ّ(� ��]، وه! *��(C
�' ا��&�م ا����يّ وC
ي ا�-ي ��Yh 2] أن VSد ا���ا��
�k !" Pن، وه!�R� :و��

يّا  -أ (Sا� W��� :ي�Vا�� (Sا�  

�;�أ �;P أول 
;�م درا0;!ّ         
) ا��V;�يّ �;:�ر ���ا(;' Sه�' *�= ا�Y(;' ه;-ا    . ا��ّY$ �;�آّ�
 " (Sدر    ا��� [�� ����� �����  أن 
���m ا1��ر ا��اً! ا����T�ّ آّ� �;.�� -��
 R�: ;S�ًّ�ة *��] ���i و
رّ��
;i ا���6;�ة ���;وج �;2 أ��;�ط           . ً� و�j�� اً�] $���Vّ�;	  (ا����;�T ا�����Vّ�;	   ه-, ه! ا��I;أو ا� (


;;	 $.;;�ف إ�;;   ّ���;;�د ا0;;�ا$�Rّ��ت $�*Jدر   و�;;� '�V�:;;� *�;;= ا����C;;'  اً= ��;;' ا��;;��T�ّ ";;! ا�
ار، وا0;����ط �6;�ل �;:�Rّ�ة          ;Vا� 	�ّ��V�0و*�= ا ،!ّ*�]��ه;-, 0;�ورة J $��.;! وه;!       . ا�
";;] ا��;;�م ";;! ا��;;�ارس �;;2 ر�;;� �;;�2 ا��Yه�;;' وا   �� �;;� d�;;V� ت�;;��C��Jح ";;! ا�;;R�� . ,-;;وه

                   �;� Jو ،	;��ّ�� �0Y;��ذ ��;2�ّ أو ��;�دة W;C�$ Jو [;��
;i ا���;�يّ �YآSا� 	و�ّ�H:�ا�:�ورة 
�.� ���
  .���&�م ا����يّ �2 أن 

 ا����يّ - ب Wا��� :	�ّ�  ا�VC�ل ا1".�

      m��;;ّ�د ا���;;��� mه�;;����;;  . ا*��;;�د ا�VC;;�ل ا1".��ّ�;;	 ";;! ا��&;;ة إ�;;= ا�N !;;��
 �;;."�ً 
� !"����رو0	 "! ا��:��ى ا� 	
ّ�*�W$	�ّ���دة $��� 'ّ( .3
، $�ا+' �6�ّ! ��2 ً�وه� 
��! أ


��! أ+�     ا� ����ّ!، آ�($ '(I� اد��"	  اً���'" ��' ا����� " Tا����0ب "! ا1";�ه� '(� 	V��0 .
             

	 ا�VC�ل ا1".��ّ�	 $�.! أ�0�رة ا��V�0ّ�	 ا��;�اد �;2 �.;	، آ�;� $�;��d �;-رّ&��ً   ا��;�$

�� ه� *��ّ! و�� ه           2�� 	�ّ:
يّا�-ي $��V] ا���م ا�1��ط ا���ر&� � .��N 2 ه-ا ا�)�م* m��
�ً 
              2��Y;$ =;�* ة ��
�ة ���)ّ�ّ�	 ��S.�م ا����هm و������! $)�ن �:Hو�ّ�	 ا��&�م ا����يّ ا�;:.&�

 ا�01سWه-ا ا��� T.��:$ mه�����Vر�	 وا�6ة ��.  

 ا���ا(�ّ!  - ج Wا���:!V
Sا� '�   ا��U	 وا��


K	 إ�= ا��ا�.	 ");ة    �Cت ا����Vا(;' "أ*�دت ا���ا�� ."      	;�ّR.���);2 ";! إN;�ر ��Vر�;	 

��)� "�.� ا�ُ�ْ�;� ا���ا(;�ّ! ";! و�.;�2 أ0�0;��2             	
ّ�
�R$ :           	;�ّ��أو�.�;� ه;� دور ا��U;	 ";! ا��

	
ّ����دة $����ّ�	 �;�� إJ، ���       . (ا�� 	Uم  أن ا���ا�� mه��� ا��ا��U;	 ه;! أداة   �;� ا�V�VC;	 أن   $��
  �P ه-, ا��W��ّ)	 T�;��$ !" �;��! ا��;�اد          اً$�ا(' أوJً وأ+� '�ي ا���م ا����R
 Jو  .(  �;�أ
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��ر0;	 ا�;SWّ�	 أم     ���ّ�	 ا��Yه�' أآ�ن ذ�b *�= (��� ا�* 2�
V! آyRء Sا� '��� ".� ا��.���j
 	;;
ّ��
�ن ";;! �;;�ه ا��&;;�   . *�;;= (;;��� اMدارة ا���;;�م ا���;;�يّ و�;;�� ";;! h;;)�]،   ه;;-ان $

         ';���ّ�;	 ا��)�* 2;���ا�^ ��
;�ة  i�+و 	.�2 �دوده�� ه� *�= (��� $���	 ا��h1ص �و
2�����R�  .وا���ا(' ا�

 ا���S  -د Wا���-!ّ*��  ا�VK	 ���-ات وا��S�Jح: ا��

���هm ا� � 	
ّ���V2 ا��
 $oC ا����وWرج ه-ا ا�����
 J     ���;�� ;� T�����ً �6;= �;� أ�.;� ُ$ْ��
   mه����2 أه�اف ه-, ا� .            	
ّ���:;Sد ا���;.Rا� !$Y$ أن P�ّ����2 ا� ،	
ّ�
�R$ 	�ّR.�� 2�] 2(�

      [� ���:�
i ا�Sي وا���
i ا��S�� '��(�� '�* 2�] oC�
��)� . ���اآ� ا�R.� ا������ّ! ا�
 = � H ه�ا V :1%;2) .�2;` ا�(�6ّ#`، و.b>*�6L =�#A، وا�V��6ّ: ا��L ،b�� :ّ?Jcه� � $ � ا��6ا]             

�;' ا1آ;�      . ا�����	��� i"ا� '��ّ! و�;�� د+;�ً� *��;] أو ��از
;       ه-ا *
 ه;�    .  �;] ً�دW;ه;-ا ا���
  إ� " b #�T ' �%ورة   ً� .�#�(�  ��H إ�" ���Yf H%، �� آ�bL .%.�� �ً      ا�2�G =�de= ا���Zم ا��G%6يّ �� �     

 .  $Yه��ّ�	

 , -  !ّ���R� ا�W: ا���	و�ّ�H:�
	 وا�ّCا�  

    �
 �."  ا1+�Wا��� ���;2            " ه�ّ
	"�رج $oC   أ ';�R
ا��&�م ا���;�يّ و�;�Y;h 2] أن 

;	 و*�;       ّCل $;�رّب *�;= ا��;R� 	;
ّ��
;I)�ن 0;�
    ا��0ّH;:	 ا�� 2��	  ��N; ً�= ا��;:Hو�ّ�	 آ�;�أ

��;;ّ! �hz;;��ص �R���;;. ا�C;3�ر ا�N�ً  P��;;N 	;;��ّV��);2 ا1ه;;Tّ ه;;� ا0;;���اد  " 0;;��آ!" �.;-, ا�
��ر0	 أ�0$-$.� و�;:Hو      ��\      ا��0ّH:�ت �2 +�ل :;$ 	;
ّ����Vر�;�ت $ �;���.� �;�ورهT، أن $��

ة        ;h��� 	;��* [;� �;����= ا��:Hو�ّ�	 "! ا�W^ و+�ر�]، "!  T�ّ��

	 وّّC� b�:
���T�ّ أن ��
"	، أو "! �� �] *��	 ���Cة ا��0ّH:	 آ)'��  .��آ�:�ب ا�

ك إ�= ا1"3' .4ّCا��  

 ّ;)، G E � � � ا��D 6ؤل � �ل إ�����G       ( �ّL�eدة إ�" ا��ا�H ا�#���Lّ:، و�H2L E "6 1: ا�-��Gو        
 ا��Z%ة إ�" ا����ة ا�6: ه: 1 : أ' �س إ^ ����e.��،   . إY%اج ه�ا ا���ع �� ا����ة إ�" �g�ّ ا���Tد  

          !;��yا� P��;و*�;= أ0;�س ا��� ،';��;�ديّ ���)�* '(I� o�Kّ�أو /ا����;�T اK��" ،!ّ;0�01;���يّ و   : $
    !ّ���;R��" ،!�Vا��)   ّ!;V��يّ أو $�;&� 2;� .( W;C�
�0ّH;:�ت       2�;� ';� إذّاك ا�);�م *�;= ا��)�

3ورة �0ّH:�ت   ��� o:�� ،	�ّ����$" 	;
ّ���;	 آ�;� o��;0 أن أ6;ّ�ده�      " $�(�� i;�����= ا����;� .
�' وا���6ة�(��� ^����2 ���ذج * w��S��� 	��C� 2C� ،b�-�.  

 دا���ً�� ه�، أ
	�ح ���ذ� ً  ���� ��
�� �����ّ � !"��   #�$	�� % ��&ّ : ���� -  ا(�-ر+�� – ا()
 	���Rيّ –ا�����= ه-ا ا����ذج *�= ���*��2 أ2��ّ0�0– ا��&�م ا��
�P، و�R�  : ا�
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ة و�6ة ا��&�م ا����يّ •(" �0ّ�$ 2� o�K$ T� ا��! إن P��R�  .و�6ة ا�
ار ا�:��0ّ! •V��� ,W6 2(�
 J يّ ا�-ي����*ّ�	 *2 ا��&�م ا��Rا� 	و�ّ�H:� .ا�


��Cج إ�= $   '���ّ�	 6�ل دور ا��VK";	، وا�S;2، وا��U;	 ";!     ه-ا ا��)��R��ّ�ل "! ذه�ّ��ت 
       [��)�W;+و [;;��C� '(ّI;$ !;وه;! ا�� P;��R�
�C;�ج ه;-ا ا��)��;' إ�;;=     . ��;�ء ا�;��I وا� �;�آ

 ا$6(�د ���\ +�% �dLّ: �� ا6YE?�]�ت ا�(�Sّ�)، وإ�" رl1 �_ه(ّ�) ا�6 : ُ.ْ�- " �( �دة $# "           
�2 ه�ا�:��وه! ا��! o�V0 "! ا. 6:�ب ��اد أ+ى Pا���. 

     :S6�; E�6ّ�\ و; E "�D� =��e6ا ا�(��" ا��SG،   ( )*1 : ] �%ورة دا b.ور%�'  .  ̀  1( � ه 
  "! ه-ا ا�NMر ا��*��ن ا�-
T.V$�* =�* PV�0 2 *�ء $��S' ه-, ا���Vر�	؟

•     ً���N ن            ه��كYI;2 ";! ا��K6�;�و ،!ّ���2 ���ع �.�;ّ!، و��;�ع �;� 	
ّ�� ا����Sّ��ت ا��
�، ا$6(�د '��') ا�6dLح �T; �ة $# " ا�(<H )6،            و'�. ا��G%6يّ��G إذا ا����6ا ،`S�#$ ن�e 

=R$�
� ا����يّ ا��Rا�� �3C$ !" أو ،Pا��ا� 	V�V6 ^Iإن "! آ 	*��$ 	0��0.  
•    ���j ً�ه��ك         	0��0;ّ� \��W;� 2�;� 'W;S;� ا��ن *��.� وا�ا��! �0) 	ّ��ت ا�:��0ّ����Sا� 

ذم ")ة    I$ 	�ّS��N ّ��ت�W*و ،	V�ّ]            ر�;Nإ !;" P;��R��' ا�V�:;� ا���6ة �;����ّ�ع، و
Tي "! ا����R
"ّ! ا�-ي ��  .ا���ّ�ر ا�

•    K��j ً�ه��ك                 ��ّ:;$ُ T;� م، ه;-ا ا�;�ور ا�;-ي�;*Mا [;���
�);2 أن 
 ا�;�ور ا0�01;ّ! ا�;-ي 
      (;ّ�G%. %ZL (STو �� (;�dآ b�#$ اء�O8م � �         . اn $@ا � � `D � ج%J; أن �� �ّG n1 

���;i ا0J;�.�ك ��;�       P;��R�".;-, ا�;:��	 ا�ا��;;	   . +' ";! ���;i ��;;�ء ا�;��I وا�
�� '(I� ّي����*ّ�ة ���Vرب دوره� ا���V� bذ� �.S�ّآ �و� 	�ّ�ّ(��� �
��Vً� ذا$�اً* �ً.  

�V= "! ا���;�م ذآ; أه�ّ�;	 أن 
�;�ا*= *;�د �;2 ا�;�ا*�2 1هّ�ّ�;	 ا��;وج �;2 ا�;�ا�ة             

Z	 ا��! 
�ور �.� ا��ا�P ا����يّ ا��      S���ّ�;	        ا��R� �U;] 	;V�6 ا���ّ(�� ،'
�N 2���- ز !����

 .�D" إ�"  &#Y����T (;�ة و.-#& '�%ورة ا�6<�;� ا��G%6يّ ا� �ي ;(e � أن ;e �ن ' ��#�� ا���� �             
��  .���i �&�م $��يّ ��
� وا�6 �����ن ا�-ي �
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Harmonisation des méthodes d’enseignement entre le système 

scolaire et le système universitaire 

I.   Cet article s’inscrit dans la thématique de la conférence annuelle 

de la Fondation Rafik Hariri, version 2016, portant sur 

l’innovation éducative à travers la souple transition de l’école à 

l’université.  Dans ce cadre, nous présenterons, d’abord, un état 

des lieux de la transition entre l’école et l’université, puis nous 

aborderons les attentes de l’université au XXI
ème

 siècle. Ensuite, 

nous survolerons les méthodes d’enseignement recensées 

actuellement au supérieur et à l’école. Finalement, nous 

présenterons quelques recommandations qui pourraient assurer 

une harmonisation entre le système scolaire et le système 

universitaire, afin de mieux préparer les étudiants à l’entrée à 

l’université, facilitant ainsi cette transition. 

1.   De l’école à l’université : état des lieux et changement de 

paradigme 

Nombreux sont les élèves qui entament leur première année 

universitaire avec des lacunes basiques au niveau des connaissances, 

des compétences et des habitudes cognitives. Par conséquent, 40% des 

étudiants universitaires ne terminent pas leur première année dans la 

faculté d’inscription initiale (Maurice, 2001). Ces lacunes et cette 
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démission en première année universitaire sont fort probablement dues 
à l’existence d’un grand écart entre les enseignements assurés à l’école 
et les attentes de l’université d’une part, et entre la formation proposée 
par les écoles à public « défavorisé » et celle offerte par les écoles à 
public « avantagé », d’autre part. De plus, il est à noter que le manque 
de préparation des détenteurs du baccalauréat au travail universitaire 
dépend aussi des circonstances individuelles. En effet, les étudiants qui 
réussissent le plus à l’université sont ceux qui mobilisent de grandes 
compétences, comme la maîtrise des connaissances et l’investissement 
de ces dernières dans la résolution de problèmes tirés du monde réel 
ainsi que la possession d’habiletés analytiques de haut niveau (Venezia 
et  Jaeger, 2013). Dans ce contexte, Costa et Kallick (2000) évoquent le 
concept de « Habitudes de la pensée ou habitudes cognitives/Habits of 

mind » pour décrire une série d’attitudes intelligentes qui aident les 
gens à être de meilleurs « problem solvers » pour mieux réussir leur vie. 
Conley (2003) raffine ce concept en y incluant l’esprit critique, la 
nature investigatrice, l’acceptation du feedback critique, l’ouverture aux 
éventuels échecs (modification du rapport à l’erreur) et la capacité de 
gérer les tâches d’apprentissage, parfois frustrantes et ambiguës. Or, 
l’enseignement au Lycée est souvent focalisé sur le contenu, au lieu 
d’impliquer les élèves dans des démarches de résolution de problèmes 
nécessitant un esprit critique pour développer, chez eux, des 
connaissances « en profondeur » et une pensée logique et analytique 
nécessaire aux études universitaires, ce qui ne prépare pas suffisamment 
les élèves, à l’insertion universitaire. De plus, on parle souvent de 
« carences cognitives » chez les étudiants universitaires, sans 
suffisamment prendre en compte les autres facteurs d’intégration, 
comme être l’auteur autonome de son projet de formation, se prendre en 
charge, gérer sa nouvelle liberté, gérer son temps, acquérir ses propres 
méthodes d’apprentissage, communiquer scientifiquement, faire de la 
recherche, etc. (Maurice 2001), surtout que ces facteurs d’intégration ne 
sont toujours pas appris à l’école. �

Par ailleurs, l’université a connu actuellement un changement de 
paradigme avec l’émergence de la pédagogie universitaire : on est passé 
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d’une formation centrée sur l’enseignement d’une discipline  à une 
formation centrée sur l’apprentissage où l’étudiant se voit confier un 
rôle plus actif dans sa formation  (Langevin et Villeneuve, 1997). De 
plus, grâce au learning by doing (Dewey, 1938) et aux pédagogies 
actives, l’apprenant se retrouve au cœur de la situation d’apprentissage 
où il doit apprendre dans et par l’action. Ainsi, le changement de 
paradigme dans l’enseignement supérieur est perçu comme étant le 
passage du « paradigme de l’enseignement » à celui de « l’éducation à » 
(Barr et Tagg, 1995). Cette rupture épistémologique au niveau 
universitaire nous pousse à nous demander quelles sont les nouvelles 
attentes de l’université au XXIème siècle ? 

2. Les attentes de l’université au XXIème siècle 

Actuellement, l’accent dans les universités n’est plus mis sur la 
transmission et l’acquisition de connaissances, mais sur la formation et 
le développement des compétences et des capacités chez les étudiants, 
pour mieux les préparer au monde du travail, aux exigences et défis du 
XXIème siècle. Pour cela, les standards internationaux insistent sur les 
attentes universitaires basées sur les compétences du XXIème siècle, 
dont (Venezia et Jaeger, 2013) : 

•   Le programme STEM (Science, Technology, Engineering, 
Mathematics), avec son  contenu et ses compétences 

•   Le contenu technique (préparation à la carrière incluant les 
connaissances et les compétences relatives au monde du 
travail) 

•   Les compétences transférables (dispositions productives et 
comportements) 

•   Les habitudes de la pensée ou cognitives/Habits mind (esprit 
critique, nouveau rapport à l’erreur, problem solving, etc.) 

•   La préparation à la vie civique (formation à la démocratie et à 
l’engagement civique). 

Quant aux compétences à développer chez nos apprenant au 
XXIème siècle, « the Assessment and Teaching of 21st-Century Skills 



���

�

(ATC21S) Framework » a défini les compétences à développer chez les 
étudiants au niveau universitaire (Binkley, Erstad, Herman, Raizen, 

Pipley, et Rumble,  2010). Parmi ces compétences, nous citons : 

•   La manière de raisonner (qui comprend la créativité et 
l’innovation, la pensée critique, la résolution de problèmes 
(problem solving) et la prise de décision, la faculté 
d’apprendre à apprendre et la métacognition) 

•   Les outils de travail (dont la culture de l’information 
(Information literacy), la culture des technologies de 
l’information et de la communication  et la culture des médias 
- (ICT literacy) 

•   La manière de travailler (dont la communication et la 
collaboration (teamwork) 

•   La vie dans le monde (être un citoyen local et du monde, 
gérer sa vie et sa carrière, remplir ses responsabilités 
personnelle et sociale, incluant la sensibilisation culturelle). 

Ces compétences sont également définies par ce qu’on appelle les 4 
« Cs »: 

•   Pensée critique (raisonner efficacement, utiliser un système 
de pensée, juger et prendre une décision, résoudre des 
problèmes) 

•   Créativité (penser de manière créative, travailler avec les 
autres de manière créative, innover, se focaliser sur des 
problématiques complexes) 

•   Collaboration (être efficace dans des équipes variées, flexible 
dans l’atteinte des objectifs, partager la responsabilité et la 
participation) 

•   Communication (articuler, écouter, utiliser les multimédias, 
écrire dans le style de 21ème siècle).  

Pour pouvoir mobiliser des compétences et résoudre des 
problèmes de tâches complexes, il ne s’agit pas de développer chacune 
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des compétences de manière additive, linéaire et cumulative, mais de 
viser une intégration des 4 compétences pour assurer l’émergence d’une 
compétence complexe (figure 1). 

�

Figure 1 : approche intégratives des 4 compétences visées au XXIème siècle 

Concernant les thèmes retenus au XXIème siècle et que l’université 
devrait aborder et enseigner, ils sont au nombre de cinq : 

• La sensibilisation du monde (Global Awarness) 
• La finance, l’économie, le business/ l’économie du savoir 
• La citoyenneté 
• L’éducation à la santé 
• L’éducation à l’environnement (développement durable). 

�

Afin d’enseigner ces thèmes et de développer ces compétences 
requises au XXIème siècle, l’université devrait revisiter ses méthodes 
d’enseignement. Ceci nous mène à étudier, dans ce qui suit, les 
méthodes d’enseignement utilisées au supérieur pour voir dans quelle 
mesure, sont-elles  en conformité avec les recommandations de la 
pédagogie universitaire. 
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II. Méthodes d’enseignement et pédagogie universitaire 

Dans le contexte actuel où la recherche occupe une place 

importante à l’université, le défi d’assurer une formation de qualité aux 

trois cycles d’études est plus grand que jamais, puisque le savoir et 

l’accès au savoir n’ont plus de frontières, notamment grâce aux 

technologies de l’information et de la communication et aux échanges 

interuniversitaires (Groccia, 2010). Bien qu’encore beaucoup utilisées, 

les approches pédagogiques basées sur l’enseignement magistral en 

classe sont remises en question puisque ce type d’enseignement n’est 

pas considéré� comme optimal pour la préparation à l’exercice 

professionnel (Lison et Jutras, 2014). En effet, actuellement à 

l’université, ce n’est plus l’accumulation des connaissances 

disciplinaires qui est valorisée, mais plutôt le fait que les connaissances 

servent de « ressources, parmi d’autres, à mobiliser d’une façon 

judicieuse et réfléchie dans divers contextes » (Bédard, Viau, Louis, 

Tardif et St-Pierre, 2005). Ainsi, la pédagogie universitaire a mis 

l’accent sur les méthodes actives, centrées sur l’apprenant, développant 

des compétences et des capacités chez les étudiants, en plus de la 

maîtrise des connaissances. Ceci marque le passage de la « pédagogie 

passive » à la « pédagogie active ou innovante ». Dans cette 

perspective, la « pédagogie active » a marqué le passage : 

• de la mémorisation à la compréhension 

• de l’apprentissage passif à l’apprentissage actif 

• du contrôle, à l’évaluation, à l’appréciation 

• de la logique de « matière » à l’apprentissage fondé sur le 

questionnement 

• du mono-disciplinaire à l’interdisciplinaire 

• des classes isolées à des classes en réseau 

• de l’enseignement des arts comme un « luxe » à son intégration 

comme nécessaire pour le développement de l’innovation et de 

la créativité 

• de la logique de l’enseignement à celle de l’apprentissage, à celle 

de l’éducation à 
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Dans ce contexte, des professeurs d’université et des équipes de 
professeurs ont commencé à proposer des situations pédagogiques 
centrées sur la prise en charge de l’apprentissage par les étudiants eux-
mêmes, sous les modes présentiel et virtuel (apprentissage par 
problèmes, projets interdisciplinaires, classes inversées, apprentissage 
coopératif et collaboratif, investigation, études de cas, etc.). Ainsi, la 
mise en œuvre d’approches pédagogiques axées sur l’apprentissage par 
la pratique (learning by doing) transforme la tâche de l’étudiant et 
constitue un réel défi professionnel pour les enseignants universitaires 
(Frenay, Galand et Laloux, 2009 ; Svinicki et McKeachie, 2014). En 
conséquent, pour assumer leurs nouveaux rôles pédagogiques et 
répondre aux défis des formations professionnalisantes, les enseignants 
universitaires doivent non seulement posséder des connaissances et des 
compétences disciplinaires comme avant, mais aussi développer et faire 
preuve de compétences didactiques et pédagogiques (Huba et Freed, 
2000). Cela implique que le rapport au savoir du corps professoral subit 
un changement radical : au lieu de se centrer sur leur rôle de 
transmetteur de connaissances, les professeurs doivent s’inscrire dans 
une nouvelle perspective, qui est de jouer un rôle de facilitateur, de 
médiateur ou encore de coach auprès des étudiants.�Cependant, l’une 
des caractéristiques fondamentales des universités est que les membres 
du corps professoral détiennent une expertise disciplinaire reconnue, 
mais qu’ils ne possèdent pas pour autant de formation en pédagogie 
(Lison, 2011). Or, ce n’est pas parce que les enseignants universitaires 
sont des chercheurs de haut niveau qu’ils sont naturellement de bons 
pédagogues (Kolmos, 2010) ; d’où la nécessité de former les 
enseignants du supérieur à la pédagogie universitaire et à la didactique 
de leur discipline.�

Au Liban, une récente étude de cas des pratiques pédagogiques au 
supérieur a été menée au sein de 4 universités privées, dont 2 
anglophones et 2 autres francophones (El Khoury, BouJaoude,  Favre  
& El Hage, 2015). L’enquête par questionnaire de cette étude a révélé 
qu’une minorité d’enseignants universitaires des 4 universités sollicitées 
(8.33% des 24 enseignants universitaires abordés) utilisent des 
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méthodes actives, alors que 25% de ces enseignants utilisent des 
méthodes passives, et une bonne partie (65%) utilisent à la fois des 
méthodes d’enseignement actives et passives (méthodes mixtes). En 
outre, les observations de classes de cette étude ont montré, qu’en 
moyenne, l’enseignement des sciences au supérieur est plutôt en écart 
avec les recommandations didactiques de l’enseignement scientifique, 
puisque :�

• 5 enseignants sur 9 observés utilisent des méthodes 
d’enseignement majoritairement ou intégralement passives et 
possèdent une vision dichotomique de l’enseignement 
scientifique (ils séparent les séances de cours, des séances de 
travaux dirigés et des séances de travaux pratiques) 

• 4 enseignants sur 9 observés utilisent des méthodes 
d’enseignement mixtes (actives et passives), en alternant le 
magistral interactif avec les exercices de travaux dirigés, 
l’analyse d’articles scientifiques, la démarche expérimentale, 
l’analyse des erreurs des étudiants, les démonstrations 
personnelles et/ou en groupes de 2 étudiants. 

Des entretiens semi-directifs ont été menés avec les 5 enseignants 
universitaires de sciences observés en classe, pour comprendre pourquoi 
ils n’ont pas recours aux méthodes d’enseignement actives. Ces 
enseignants interviewés affirment qu’ils rencontrent des contraintes qui 
les empêchent d’utiliser des méthodes actives, comme le manque de 
formations et de ressources pour enseigner via des méthodes actives, les 
contraintes de gestion de classes et les contraintes curriculaires 
(programme universitaire surchargé, ne laissant pas le temps à la mise 
en place de méthodes actives qui sont parfois chronophages). Ainsi, 
malgré les recommandations internationales, en termes de pédagogie 
universitaire, qui préconisent le recours aux méthodes d’enseignement 
actives, les recherches sur ce sujet montrent que les enseignants du 
supérieur ont du mal à suivre ces recommandations, d’où la nécessité de 
réformer les programmes universitaires, les référentiels de compétences 
des enseignants, et de mettre en place des formations pédagogiques et 
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didactiques et des cellules de suivi/ d’accompagnement des enseignants 

universitaires qui souhaitent être épaulés pour mettre en place des 

pratiques innovantes. 

III.  Harmonisation entre le système scolaire et le système 

universitaire 

L’école ne prépare donc pas convenablement les élèves à l’entrée 

universitaire. La cause de l’inadéquation entre la préparation des élèves 

au cycle secondaire et l’entrée en université est due au clivage 

historique, entre les niveaux d’éducation, dans notre système éducatif et 

le manque de communication entre ces deux « mondes » (Kirst et 

Venezia, 2005). Pour cela, des liens entre les cours assurés au Lycée et 

les connaissances et les compétences mobilisées à l’université devraient 

être tissés (Long et Conger, 2012), ainsi que des liens entre les « cours 

rigoureux » de haut niveau pris à l’école et la réussite à l’université 

(Idem.). Dans ce contexte, un programme d’évaluation a été installé en 

Californie pour équiper les élèves de première (11th grade) et leurs 

enseignants d’indicateurs, quant à leurs performances pour réussir un 

cursus universitaire. Ceci permet d’utiliser la classe de terminale (12th 

grade) pour combler les lacunes (Jackson & Kurlaender, 2014). Par 

ailleurs, bien qu’une préparation à l’école soit utile, il est impératif de 

prévoir un travail d’aide approfondi en première année d’université, 

pour assurer cette continuité « Ecole-Université » (Parker, 2003). 

Cependant, les universités reçoivent peu d’information concernant les 

élèves venant des écoles, en particulier les difficultés d’ordre social ou 

relatives au passé, académique (Higher Education Funding Council for 

England-HEFCE, 2001).  

Pour une meilleure collaboration entre le système scolaire et 

universitaire, les 2 partenaires devraient être au courant de leurs 

méthodes d’enseignement respectives et compétences développées. 

Dans ce contexte, les méthodes d’enseignement à l’école sont plutôt 

actives (travail coopératif, APP, projets interdisciplinaires, etc.), 

utilisant des outils audio-visuels (séquences vidéos, enregistrements, 
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etc.) et les TICE (tableau blanc interactif, logiciels, etc.). Par contre, les 
méthodes d’enseignement au supérieur sont plutôt passives (cours 
magistral), et rarement actives, utilisant peu d’outils audio-visuels  et 
très peu de TICE. Concernant les compétences développées à l’école, 
l’autonomie est assez peu développée, ainsi que la méthodologie de la 
recherche, la formation à la communication scientifique, et les 
compétences psychosociales (soft skills, comme la résilience, 
l’adaptation au changement, la gestion du stress et du temps, la prise de 
décision, le problem solving, etc.). Par contre, on développe beaucoup 
plus à l’université l’autonomie des étudiants, la recherche, la 
communication scientifique et les compétences psychosociales (figure 
2). 

 
Figure 2 : Transitions entre le système scolaire et le système universitaire 

Dans cette perspective, afin de brosser un portrait du phénomène 
de l’innovation pédagogique en enseignement supérieur, Béchard 
(2001) a réalisé une recension des travaux de recherche dans la 
documentation scientifique nord-américaine et européenne parus entre 
1984 et 2000. Son analyse met en évidence que les recherches 
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francophones, tant nord-américaines qu’européennes, portent presque 

exclusivement sur la conceptualisation de l’innovation en contexte 

scolaire, essentiellement aux niveaux primaire et secondaire, ainsi qu’en 

contexte d’entreprise. Il montre que la problématique de l’innovation en 

enseignement supérieur est peu développée, sauf sous l’angle des 

environnements technologiques. Comme le souligne Fichez (2008), la 

situation a beaucoup évolué depuis les quinze dernières années, mais 

l’innovation dans le domaine de la pédagogie universitaire, et 

particulièrement au niveau curriculaire, demeure      « un chantier où il 

reste beaucoup à entreprendre » (Béchard & Pelletier, 2004, p. 48), et 

ce, d’autant plus qu’il n’est pas simple d’implanter des changements en 

enseignement supérieur. 

IV.  Recommandations 

 Pour cela, il est nécessaire aux 2 partenaires, scolaire et 

universitaire, de mieux se connaître pour adapter leur système de 

formation et d’évaluation et pour mieux harmoniser la transition du 

scolaire à l’universitaire. Afin de concrétiser cette transition, nous 

proposons, ci-dessous, quelques recommandations : 

Du côté de l’école, il est nécessaire de/ d’ : 

• Développer l’autonomie des élèves et leur compétence à trouver 

et à analyser l’information 

• Former à la recherche 

• Développer, chez les élèves, les compétences psychosociales, le 

travail en équipe, la communication et le civisme 

• Développer les habitudes cognitives/Habits of mind 

• Former les enseignants aux attentes de l’Université 

• Former les élèves (au delà des contenus disciplinaires) en 

fonction des attentes de l’université 

• Aligner le système d’évaluation scolaire et universitaire 
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Du côté de l’Université, il est nécessaire de/d’ : 

• Intégrer les méthodes actives d’enseignement pour pallier 
l’approche magistrale 

• Développer la pédagogie universitaire pour la formation des 
enseignants du supérieur 

• Mettre en place un système de « Tutorat » pour un support 
personnel au niveau des matières et des feedback d’évolution 
(Gillian Ballinger, 2003) 

• Encourager les enseignants des matières à accompagner les 
étudiants de première année dans des processus d’intégration, au 
lieu de se contenter du support des « spécialistes » 

En conclusion, pour faciliter la réussite à l’université, la réforme 
devra se baser sur : 

•  Une approche systémique, holiste et compréhensive pour munir 
les étudiants par des ressources et des opportunités académiques 
et non-académiques 

• Une approche symétrique « Ecole-université », dans les deux 
sens pour réduire le clivage et modifier les méthodes 
d’enseignement, de recherche et d’évaluation 
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Harmonization of Students’ Assessment 

Transition from high school to university is a particularly stressful 
situation to students, resulting in high dropout rates at the end of first 
year, and scoring lower grades than expected at the end of the year.   

In such transition, First-year university students face a variety of 
stressors in terms of making new relationships, modifying their existing 
relationships with parents and family, learning study habits for a new 
academic environment, and more importantly learning to function as 
independent adults. 

1. Cultural Transition  

Moving from high school to university involves a cultural 
transition that may take up to a year to adjust to. Students need to move 
from the sheltered family like supportive environment found in schools 
to the wider, less sheltered atmosphere of the university where they 
might feel isolated because of the wider scope. At school, the students 
are supervised, monitored, and provided ongoing evaluation, while at 
the university they have to learn how to work independently to meet the 
very few evaluations that determine their performance level.  
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2. Issues in Transition  

 The transition from school to university causes issues at both 
academic and social levels. 

 Academically, the atmosphere, responsibilities, and demands are 
all different at the university. Learning also takes place at a different 
pace and in a different style. Instruction is provided in a variety of  
classrooms and formats ranging from large lectures to discussion 
sessions, seminars, laboratory courses,  workshops, field work and 
internships.. Teaching methods are also varied and include among 
others use of technology,  of cooperative learning, problem-based 
learning, etc.. similarly assessment is different and uses multiple 
approaches from assignments to quizzes, papers, projects, case studies, 
and lab reports. These differing formats, modes of teaching and 
assessment require   different and varied study habits. They impose a 
greater load on the students as they have to be critical thinkers now, 
attending to the 'why' and not only to memorizing materials. They have 
to engage in note taking,  researching, writing, arguing, defending, and 
presenting. All of these are novel to them.  

 At the personal level, there is definitely more freedom at the 
university. But because there is a wider variety in the course offerings 
and there are appealing academic and extracurricular attractions, there is 
less time available to students. Therefore students are called upon to 
engage in extensive time management in order to meet the various 
deadlines and to accomplish their work. They have to make optimum 
use of their time by prioritizing which tasks are important and which are 
urgent in order to plan for those tasks that are of high priority. Once a 
student has an idea of how much time specific tasks take, he can make 
an effective working plan. The plan should follow the SMART 
guidelines: Specific, Measurable, Acceptable, Realistic, and Time-
constrained. Students need to find a balance between time spent on 
studying and other activities. At the same time, students need to monitor 
and self-motivate themselves as there is no close follow up, the way it is 
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at school, and they have to train themselves to become independent 
self-directed learners.  

Normally takes a year to adjust adequately 

3. Assessment at University 

 Assessment at University presents a challenge to new university 
students. They not only have to cope with novel and varied ways of 
assessments but also with different modes of markings and grading 
systems, assignments,  feedback, and follow up. 

 At school, students are more used to subjective format of tests 
and written assignments that is usually a reproduction of core 
knowledge. At university level, objective item type is more common in 
its varied formats (multiple choice, true-false, matching, interpretive 
exercise, etc.) and if students are not familiar with it, and many are not, 
they will be at a disadvantage as one prepares differently for these types 
of items and strategies for answering them differ from those of short 
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answer or essay item types used at schools. Even assessments involving 
writing  at university are more open-ended, requiring critical analysis 
and supportive arguments and involve a broad range of acceptable 
answers.  

 A good number of research studies, projects, case study analysis, 
lab reports and investigations are also required.  In addition, students 
need to be able to present their findings and projects orally and to be 
able to defend them.  Such assignments are usually stated in the 
syllabus that is distributed to students at the  beginning of term, together 
with the due dates for each one of them and students are responsible for 
meeting these deadlines, though they may or may not be reminded of 
them. At school, teachers constantly remind students of the deadlines 
for various assignments or assessments. 

 With respect to marking and grading criteria, it is less clearly 
specified to students at the university level and differs from faculty 
member to another, from course to another, and across faculties. This is 
in contrast to what happens at school where all teachers, within a school 
at least, follow the same marking and grading criteria. Also, answers to 
a question are indicated by a request set by the teacher. Another 
difference is that the components of a grade at university level are 
relatively fewer, based on longer and less frequent assignments that 
carry more marks. So any adverse initial grade may impact overall 
average at end of the term. The same is not true at school level, as there 
are multiple components of a grade  and initial first grades may not 
adversely affect final grade, which is composed of frequent shorter 
assignments/assessments with lower weight given to each. 

 Another difference in assessment lies in limited and infrequent 
feedback provided by instructors at university level. Classrooms are 
large and instructors meet with students maximum of three hours a 
week in addition to office hour, if needed. Rarely individual feedback is  
given on exam performance, but general review of exam is usually done 
with all students, unless student approaches instructor for clarifications 
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and more detailed input. This is in contrast to school where  constant 
feedback throughout school year is given by teachers and progress is 
regularly monitored and formalized in reports to parents. In summary, 
students are expected to self-direct their studies at university level and 
this competency requires time and coaching to develop. So in first year 
at university, students suffer a lot until they become capable of doing 
that.  

4. Recommendations 

 From the above it is clear that transition to the university 
involves a major challenge to the  student, and surviving it can be made 
smoother if we are aware of the cultural leap involved and take the 
necessary measures to minimize the possible negative effects. Such 
measures include but not restricted to:  

- Emphasizing better academic preparation in terms of helping 
students in developing needed skills:  thesis writing, critical 
thinking, oral presentation, note taking, researching, etc. 

- Building social skills like working both independently and 
cooperatively, assuming responsibility for their behavior and 
work, and managing time effectively 

- Familiarizing students with different assessment formats at 
university level. Taking an exam is a skill students can learn. 
It requires good preparation,  a good exam strategy and 
knowing several techniques to deal with different item types 

- Providing counseling services to students to prepare them for 
the transition 

- Strengthening cooperation with universities. In this respect, 
arrange for visits and tours to universities to orient students to 
the various procedures, processes,  and facilities. Summer 
internship at the university would be of great help to 
prospective students to familiarize them with university life. 
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5. Conclusion 

 Transiting from high school to university is definitely not the 
case of ‘more of the same'. Studying at a university is a skill to be 
learned, and using the SMART method means studying strategically, 
being academically competent and confident about taking exams, and 
practicing good time management. All these are only possible if enough 
hours are put into them and when school teachers, university personnel, 
counselors and students themselves all collaborate to enhance this 
transition.                      
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�  ا��آ�
ر ����ن ا��
  ر�� 

 ا�#"���� �#*#�م ا��!��%n��  ا�
 

  
�إد��ج ����ة ا���ر	� ��� وا�!����  ���م ا������ ا���

1 .   ^@% ه� %*�)�  .  ن %��ن ?#+�أ
 أدرى إن آ�ن ا
����ل �� ا���ر? إ�K ا�@��*
 `؟ إن ا(,�اF�� #�V ه� ا   ن ا%G#%� �$� أن @ �:�� �7�W ا�,�* �F ا%��ر� إ%4 ا%$#��� ��M   أه ا  


�   أ%4 ا%���' �$��  إن ا% ي �',�* Lول ��ة �F ا%��^  أا%'�ع ��'�   j,%#�� #_و@. ن @ ��:�� أ�� 
 <#K وه)] . �K ��ر% إا�/ي %���� �� ��!وت     ��"� . إذا �3F ا����ر� ���ن ���ر� ا�+8?

  .ه/ا أول ا����ل

      *�   . 8ا
����ل ا����9 ان ���ن ?8? ا
����ل ����#��(� R(#و� .    E"� ���*)�ت �)(�O
      �IFف وأرو� و��!رات و��ول دروس . �*8 ا���ارس ا�%���9، �� ا���ارس ا�%���9 ا�#�#�

�)� و�!ا�")�ن و�)+����ت              �� أ?"�<� ��)� h(F و�)��! وآ�)^ ��)!رة وا����3)�ت :)"E ر?)��
، ا�))�((#I�� .  دون�((*% [((O h,((�ا �))�ب ا�#\�((�� [��))� ا
�@))�. وا�N))8ب %6!�))�ن �))� �))�ب ��))�

  . �n  ��9 ه/. ا�@��*�ت. ا��*�آ ، دون أي �+3 ��� %+�K ���ة ���*�

�] ا
����<� ا�/ي �!��ا ��E \8ل ا��*#)�]          N�3� ت �+��"� $��8 �= آ����*��� �Oو

ت                      �(Iو:)*�رات و$�)�س وا�� ،��I��()�م، �)� أ?)��/ة و���ا E(�� )�ا�@��*�، و�� زا�ا �"� ��

 ،[�+Iل أ��N�Bر ا�F@� ه� ه�و�@��*�ت. ا��9 ه/. ا�  n�.  

              ̂  ا�Kأوا ��� ه ا ا%Y>� ا% ي ��:� (�� ا%�\-�#Dآ #-V7 وا%�Kأ #� F�� �% إذا . *DgW�� 
             '�� F��:�6 ��[} �) ^-\%ا (� ا�
Mر آ��,� �<Y%ه ا ا *M� ن@ ، ا%,#ر�� واDg* ا�� ا%$#��

\)!ى �)� ا�)� �)���P      و�� أ�)�م أ�#9) �)� ��)�$V أ         . �= �"�ل �� أ?��ء ا�@��*�ت واB:�6ص     
  �ا T((�� E((�B آ��))�   . ا��))�ازن ا��I��((N، أو �))� %))+�K ا��))�م ��������9))((%�ا\�))!ت ه))/. ا�3� !(("6

  . اBو�Fف
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�

�اب         ا�����ح ا������ ����    (...) ر� ر
	� ا������    "���ر ا��&� آ$	�� ا��$��م، ��� ��
 و�	�( آ$	��   (...)و�	�( آ$	�� ا�.را��    (...)  و�	( آ$	� ا-���ل ��� ا�������    ور+�ل ا�()' 

?< :" )>;�وا:�9� ا�8&� آ��    . وأ�6� ه�4ء 02&� �� ا�����&�    ." و+�1 �' ا�0/ب  (...) ا��$�م  
� @�A; ا���&� ا��� �� ���+ B:4آ� �	$	�C; ��&�� �D��Dا�0&�6 ا� �ً�F...�	ا���� ."  

�$��  ان أ�$� ا:��6ل )�C' ان )�8	H$ ا���ء ه� هGا ا�:��6ل ��' ا�0&��6 ا��D:	�� ��� ا���            
�)��� إ���� ا�0&���6 ا����D��D ���� ا��������:�Dا� .  >	��$��$� �K���4� ���9:<L ا�������� M��(��; أو ���' ��2/ل

���ء ا������، أآ�:���N B&� أو ���� أو                  L- أو ��Aء ا����L- ء ا��6)� أو��L- �OO8� ا������
�P�2 أو �	��C� ،�$آ�� �K�4� .  

       �L ��K; � ان Q�	� ،�	L��(ا ،��)P ث ا������)A; >� إذا������ .  �و��L أن آ@ �� ه�
           �9	$�ن +���� C; ا��� ;�)( ان �K�4دة +���� او ��9( +���� ��ن ا��� Hي ا���:�Dق ا���

��)Oا�(ه�� او ا� XG�9 ;�4' ه:�L�96 و&� �� M$�8; �9:�L .	��; �9:�L �8Y; ان .  

�)�� ��� ا��K	�ق ا�                :�D$�� ا��ا��� '� �Y$�8� ن ا�������C; ��)� ��)Oث ا�)A;  �:��C�
              >Kا��� Z��/� و��� ��L/0ا� >Kا�� Z�/� ا�(روس و�� �$C	آ�� و�� ه�Aاو ا� ���CAو�� ا�
���9 وL	' ا_دارة و�� ��ص ا����ط و	\ �	�ة    	L' و	ا���0 '	L �F/ا�� ��	و�� `& ��	ا���$

� ه� ���� ����� ���     . ������ آ���� ���ده� ا���� ا	آ�د����    � ����& درو#� أ!�  � ����' ا
�	  . ا�A	�ة ا-آ�د)�	� وا�+���

           ��	L��(ن إ��C; )F �9� ����+ ن�C; ا������ ا��� �� ���A� � �$P�� ��)Oان ا� ��Lو
2�-اع و.- �,�ن #00ً�او #���0، .- �,�ن *��(اً    �7�5اء او 4�5�اط �� أ���ر ه�� ����0� !��       

  Q�aوا�����ض وا� c' �' ا�      .  ا���	6$���$� ���)M ا��� ا��()��� او ��'       وهGا �� )OA@ أ)

��ن . ا��.ا
� ا�� �Lر)�  �F ن�����ا ا�:���6ل                . ا�G1 ه��� HK�Y: ي )��0حG4ال ا��Kن ا���� d�G�

 -�-' ا;��-��ج ���  . وه?ا �� أود ان أ��.A !@-< ��� ه�?< ا�-ا=���   . ���9> ��;�-��ج �� ا�'8�9 ا
��)Oا� �� �L��(إ �  . ا�A	�ة ا�����	�، ;�+	�A ��� ه

 'C�( ��&`                     )�F م ا�:�(��ج)� '�C� ،ان��F-ا f�(�` '� @O�A( )�F ل ان ا�:�(��ج� ا�6
' `�)f ا-�Fان     ���ى          . )OA@ أ)�K�� ��$�ع ا�:�(��ج �i�� ��� ��	CYا�� ��	أه� ����' ه

@Cآ �K�4ا�� .  

  ا�9	�آ@ وا-:��0 .2

 آQ�( d�G ا���		. L	' ا�9	�آ@ وا-:��0 ا��� ;�4��9 ا������ -��&�ب ;��$�0L f&	��� ا�������             
ه� ;�		. �L	'  . وا��� ;��� ��ص ا�:(��ج، وL	' ا�9	�آ@ وا-:��0 ا��� ;�6م �' ا+@ ا�د��ج        

�6�م $�� ا��A)�� ا-آ�د)�	��، و�L	' ا�8(��� ا�د��+	��                  ; ���j�ه�Gا ا���		�.    . ا������ ا��� ه� �
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             �
B#�ا@د ���Y%ادراآ'�# ��" ا �) ��#$5% 
�
<G%ا 
 #ءأي ان إ��: . �Vوري �,Y� @ 4,5} ا%>'
        و�Bد ���اد (�� ا%$#����
<3 ;D� F� ;

7 (� ا%$#�� ه� ]�� وه� %B�,%د وا#Jرy% و��ة 

 ا�@��*�+?Y��أ �� اs@�% 
�#�9، ا��� ه� �sء ��   . او �@# او ه��nت ��8$

          (�#�#� �(#����)� ا�@��*) �)���*�K ا��� !(�M� ة�*Fأ O8O ��> h���P? :   �<#)K ا�),*�
� ا�����9 اBآ�د%��، <#K ا�,  �*،   � ا����3�*F K#>ت     ، و���.  �"� ان ا���� ا�)K ��;)�ع ا�6)

  .ا�#"����، ا��+�<�، ا��B!آ�، و?��ة ا�#�%sة: و?�\/ أ�#9 �� أر�= ���*�ت �� �"��ن ه�

 <#K ا�,*�� اBآ�د%��  -أ 

���أ ��� ���!. ا�@��* �� �!و� �� ا�"!ا�m وا��+@�� ��"�.  

    �� �� !وت ه��ك �!ص �#�+@�� �� ا\�,�ص w,(6�� !�D         �� ا�@��* ا��B!آ�
)Major-less status(    ،دة��((: K((#> 3)),�ل�ا  �))� آ#�)) ا�داب وا��I))�ن، او �))� دون ��))

         ��F�,(((�\�� دة��(((: K(((#> 3))),�ل#�  Double(وه�)))�ك $)))8ب �)))+��*�ن، وإ�����)))
major/concentration( E+I� ����د��� �� ا��: K#> أو )Dual degree(د��: K#> ة  أو

، و�))!ص ����8))�ل �))� )Major and Minor(ذات ا\�),�ص ر��))+� وا\�)),�ص O))���ي  
 #9
��      . ا%$#�� وا%���D%ذج ا��ا%$#��#ت ذات ا%' �) �B�� @ 9 ا ا%,'�ع� 

� درا�A  F�� اذآ��  

�� ا�@��*���  .  ا�#"���� وا��+�<�

 �))� ا���))�ذج ا��B!آ))� �))� %))+�K �))����!رات ا�*     ((�O ))!رات���او و�))� �!��))^ ا ((��
         ����3 4�56 ��%#G%ر �'�9# ا#�,Y� رات����ا% F�  �,5G>#ت ا%$#��، وه� ��و� �K ���ن وا��

)self service(ًا�ه)/. ا��@��<) �)�Qف ا�)K �)�      .  أد�K ه)� :)!ط �#�6)!ج    <#K ان %@�= �
    �ة ا�8ز�))((FرBع ا�((�@� �((*� ���%))+�N�� K#"))�ت ا��#�)) و��N#"))�ت ا
\�)),�ص وا��))� �))

�ة ا�#�%sة وان ����ار ا�� �� ا�@��* ا��B!آ�ه/. ا�I!. �#�6!ج�? �� �Q%أ   .ص ����

�)� �N)!ح <#)K �)+��ى            ��� � �*)j ا���)!رات ا
\���ر%)(��� �(� �� ا�@��* ا�#"����)
   �ده� و�� ���<�� ا
�! ا�/ي %@*#�� أ�!ب ا�K اa�sا��)> �� �و�)� ا��)+�<�   .  ا�I!ع �� 3%

K((#> m�.  �))+��ى ا��#�)) وا��))+] و%@))!ي ا
\��))�ر �))� ����))� أ%))�Q((� �Qف ��))!رات ا�))K ا��))�
ا���))!رات ا
\���ر%)) ��))+� ه�))� ��))!رات %��6ره))� ا��N�))^ �))� آ#�))�ت أ\))!ى �))� ��))!رات      

���� و�N#^ �� ا��N�^ ان %��6ره� أو %��6ر ������� K�ا ��I�Qو� E�   . ���6ره� ا��#�

ب ��� %�,#�ا ��#��ت  ان %g�I ا�"�ب ا��م ا�LMD(8N(آ�ن %�I!ض ���Mم ال ام دي  
                [+(� K(�ا ���Q(�  �(�و  I�(�89 %*#)] �)� �)+] <#)] ا�  I��أ\!ى، و%��6روا ��!را �� <#] ا

��� �N"���ت ا��M)�م  . ادارة ا
<��ل ا�/ي %�ر?�ن ���N*% �� ،E �!و� وا?* �� ا���6رات      
 و�� ا���Mم ا�I!� . ا��/آ�ر ?�رت �� ���ات ا���Mم ا�#"����، ا�/ي آ�ن �!�+��        �O ي�+� ا���#�
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�

ا�I,�ل ��� ا
\�,��Fت وا��#��ت ��/ ا�+� اBو�K�� K ا��6)!ج، ا�#�)] إذا آ)�ن �)� ا�)�ى              
%!�Q3��ا �+��� K�+% �� #��ت��ا.  

     (�!I�� �%و<�)�و وا�3)!م ا�@)��*�   . و�� ���] ا�B! �� �"��ن ��زع ا�@��*�ت ��� أ���
     ه'��
 او اK,\#د�%#�� ;
 -�ث 6'7 (� �'�ع (�ص ا%,��5
� أ��#م ا%�G`ب،    ا�7 ه ا ا% ي �,    ،%

      E(�� ��+(�ا K(3)!م و���ا �� E#@��*� آ�م ا���ء ا�Q� 3)!م  . و�� أ��ر آ�9!ة أ\!ى أ�!زه��ا
���ج�
 ا
\�8ط واI+#� K#> ��"� 8Fأ   .  

���ج ا
���)�<� %*�")! ا��*#)�] ا�*)��� �)� �"�)�ن ��:)8، او              (�
�� ه/. ا�sاو%، زاو% ا
 �F أF6 *�� @ #� *A �#),� أ%^ B �%#3#��� (�� %>'�#ن ����F   . �� ا%-�ب اLه5
ه� ا A#ر �  
        25ا����%! ان   ���*� �ر�� N#�6� آ9! %����ن �� �@�*�ت او ا�!امBا K#> [��� �I�ا�� .  ا

                     او ���*)(>��� (*��� 8(Fر. او ه)� أ�(� و��� �)!ع ��>!I� ا�� ��� ا�@��*�ت ا�"���
�#3�    .  

� ا�K#>����9 ا�, - ب �*  

                   K(�8 ا(Fأ [�ا�@�Iف ا�����9 �� ا�@��* ه� <��V ا�)�م ا�)���ج ا�N)8ب او أ�)�م �3)��
  . $8ب ���*��� ����*�K ا��ا?= �#�#�

�ره� ا�N)))8ب دور%)))�  ,(((% 89(((� (((#@� �(((��� �%@)))^ ان �)))+Pل ا�@��*))) أو
 ه)))� ���)))
       5 ا%,� ��\�ر F�6 ا%�G`ب      وه* ا%�$  ؟و���1و%
,�9 ا%�#�5، و%� ان 3>#9,6# ���% �F ا%$#�� 

�] ا�*,��ء؟ "N\ اء او�  ���3 او 
 ���3 �� آ� <�د �Fر ا�!��  وا�*�

               �ر�)� %@^ ان �+Pل ����O �� إذا آ��� ه��ك ��اد، و�� إذا آ��� ه)/. ا��)�ادي ����<)
�]؟ ��$���� 
�� �*M] ا�8Nب �@��� �@%  

   N��د ه))/.  %@)^ ان �))+Pل �O�9))� �))� إذا آ)�ن ا�N))8ب %��ر?))�ن أ�))((> �((� ،�)� ا�@��*))
      (�>����
 ا�+��?� واN��t� ى�F ؟ ه� ه�N��B؟ و�� ��ا;�= ه/. ا �� ا�+�N��Bا

  T�3��@��= ا��)�                   ،�� ا��ة ا�(%��Pن ا�*)�م او ����*)�رف ا�*(���  او ��*#�)(%!�� N� ام ه)� أ�)
T�3��@��= ا��ا K#> ه� =��� �V3�+� ��3 ان ������ ��� �� ا�@��*�Q؟�    

      �((� �ره� ا�N))8ب ��))+Yو����] ا
 �))� ا�@��*)) ا��B!آ�)),((% �))] �#3))� و�))�د �@#))
 �� ه/. ا�@��*   ،تو��!�O8ب 26 و��دٍ 59 و(N#�  ان     .  ��*�(����و��)�ل �*#�����)� �D)! ا�

6
   �#د�ً# 12ه'#ك �#%��#�*   ��

�ة ا%���5	ة، و%�� �,>�
F %'�#       �#د�ً#21 و ، (� ا%$#�� ا%�� ���#B �)  
�� ا
���!و��و��د أ*��� K�ا?���دا ا ��Bا K#> ،  .ي ��د �� ا�@��* ا�#"����
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�� �� ا�@��*�ت اBر�=        ّ�أI��,ه� و��Fر K#> ن��رة ا� ��%�� �+�#� N��Bا �، R�/� 
   "> *���� K���3ج ا%   ��s�#�3 �� أ   . ! ��!ة �� ا� �����)� �)�]       ��ا N�(�Bآ9!ة ا h3,�ر ا�"\

 وا�)+��?� وا���#3)    �� �!وع ا�@��* ا�#"����   (��%� ��3 را% ا����?)"�ت ا� .    �(� �,(3% �و�)
�%�� أ         ا�@��(�  �(� �(�� ،���)� اد<)�ء :)�ء وا;)g �)�ل ه)/.            آ���) �)� أ     دّ�) *�ت اB\!ى �#9

N���ا .�� "#d� ��% .��> h���� /ي ?�ف�ا  .و�*� ��;�ع ا����3

� ا����3  - ج �*F K#> 

 (("#N#� داري، ه�))�ك <�))�دةa))+��ى ا��ا K((#>  ونY� �))� ا�@��*)) ا��B!آ�)) و���))^ �))
�ة ا�#�%sة �? �� "#N�ا .      � �)� ا�@)��*��� ا�#"����) وا��)+�<�(��I� !(ة    . وه/ا ا�!(�\Bه)/. ا �(�

 K�+% �� ���%"��8N���3ة ا�دا�!ة ا."  

� �� ا�@��*�ت اBر�=، و������ ���   . أ�� <#K �+��ى ا����nت ا����#�9

        �(�  �)�]  )SRC(زا�)� ا����6)�ت ا��@#)  ا��� �(#�9�N#)8ب       ��T �� ا�@��* ا��B!آ�)
         K(#> ف!� ?��%�، ��� %#*)^ ا��@#)  دور ا��?)�T �)�� ا�N)8ب واaدارة و%)�M��� ر�,�

 �ار �@#Fإ R�ذ �� ��� ��8N�ا N��Bادي وا���ا �� >��@�)Outlook(.  

 ?)���� <#)K     �� ا�@��*�ت ا�89ث اB\)!ى أو�I)� ا��sا<)�ت ا�)+��?� ا
����6)�ت ��)/              
(((�Bـ� �)))ـ�))). �ـا(((�? 
�3)))ـ�%)))ـ�م �ـ� �M)))ـ� ا�ن �)))ـ3)))ـ �ـsة Oّ�)))ـ�%)))ـ�ة ا�#ـ��* � ـ�N#")))ا�د ـ

)students union(،  ��>)),�ر���))+��?��� ا�ه�� ا�((@�
� ا�3"))�ل �))�� ا((: �((�� E�D��((F �((�� 
�))� آ3))�ل       ،ه�))�ك��� ، �))� اB?))�س �))�  ��))/ا ا
�3))�د دور �))� ا�6))�ذ ا��))!ارات �))� ا�@��*))

�Bا  .�!آ�

و�� ا��+�<� ���h ا�*�� �����Mم ا��+"� ا�/ي ا\��ر�E ا�@��* وا?�"��� ا
�����6ت           
 <#))K ا���ا$�))((�>�� m��((�!"�،  ))�ن��ري و�!�� و�))�در ر�))�  ا�@�*)) ا�))K ا�))��ء �@#))  ا?�))

  .  آ"�ا�� <� ا
�����6ت، ��� ه��ك �� ا���� ��Q3� E+I!ات �a!اء ا�����6ت �!%"�

وأg"(F آ)�   . 2009ع ا���K#> ��9 أ?)�س ا�I)!وع ��)/ ا�*)�م     #"���� :ّ!و�� ا�@��* ا� 
     �(?��? � ��Iذ �@�N�� ع!� .  [(Dر?)���ً     أور h(��� (��8N�ا  �@)���ن ه)/.  � �) ،ن ا��6)�ب ا

      iا%,�ر� ���3 F6 ،�(#K X%$#%; �# زا�ج   : ا%��Y,� ع��) ;آ* 6_� �$5  �[W�  ��%#3 7��#��  
E+I� بs3�ا �� .  

 Bا F8\!�،  !� أن      �� ا��sا<�ت ا�+��?�� h,*� =��9 �� ���*��� �� أر����ص ا
 أ�9# @  أي  �
��� 
��#B ة#
 (�ص ا%�]�ل (� �<5G5% �)��،  ًارا��ا��, *��    ��#�� 
��#

�#ة �-%  

 �))� ا�@��*))  .  �T�((3�#او ا��))�اداً((Oار����ا ((��8N�ت ا�((n��و�6))8ف ?))��! ا�@��*))�ت ����))= ا�



���

�

� ا����ع      إ  أ����ً�ا�������� ����ت إدار�� ���  �� ����  ،�# �) ا�'�&%�� $��# ا�"��ارات ا!آ�د����� 
  .و إ�6�ح 4��3 $�2ةأذ�0 ا�'/�.) -, أ+'�ذ 


��ت اد���ج؟       �� ��� � ه$ ���%& %�
 آ$ ه"! ا� ���را�� �� ا������ آ����� �� ���ا�� ��
�� ;� .2ة ا:�)-�ج ا����+�  -, ا��D�F؟�'��, �"C- D ا�B ان ��&ل -�ذا ��/� ه<= ا�>)-�ت 

 G)-�ت ا:د-�ج .3

� ا�6�-/�� ا!-��آ���    )%)Office of Student Affairs�� JK�� 3'L-ون ا��Iب   �� 
 M�B2'�� 3'L-وت، و��� ��)Bureau de L’Orientation(  د��Nت ار�-(Gا���2$��، و �� 

 �� +�)ة ا��O�2ة)Academic Advisory services(أآ�د���  .  Oآ��- (B2� ا!-��آ�� ��و
��NرP� ������ ا�6�-/��� ا���������� �L- (��B2'��3 ا�>��)-�ت     ،)Counseling Center(�د ا����� و

  ���I� ا�Q����2�ت -�C               . ا:B'��$�� وا�JKون ا��� ���R�$ت دI��F� ه<= ا�6�-/�ت �"�2م ,��Bو
  .ا�B ا+'"�ب I4ب B)د

�'��ض أن ا��T6�ز       . ��V �)��� -/�2-�ت $C $�� و��K�ط آ�� -�C ه�<= ا!O�TBة              � ����L�
�"Dا�<ي :  ILN و���� ��>� M'�  . ���] �M ا�Z�6 ا�/�م ����ر+� و;�

�[�ء ا:�)-�ج .4  

� ا�������            . %�� B�-/�ت وا+/� وB�-/�ت ^��"�     �� V��� ا:����ع ���و $�)د  أوا����ق 
� ا��[�ء �و.) �2Lن �K$ C- �/-�Bة a:ف 4��3 أو+, -��R�- Z]�� ��/-�B C    . ا�Iب، �� 

 3��4 bأ�  .  �Tء ا�2ا+, ه2 ه<= ا��]�� وا���2)ات وا���و��� ا��'����    ا�K�!ص وا���آ� وا�
 3��وا���[�ء ا��[�d ه�2 ا�����ات ا��[�"�          . -�م ا����3 ا����د    أا��[�ء �2Lن وا+/�    . ا-�م ا�

���T� ا�����   أم +��+��  أم اB'��$��   أآ�د����  أآ��e  أوا�����6 وا��'2از��    ,^2� �م %"����، ا�'
� آ'�  �� ا�6�-/�   إ. �����ون ����� -/��# ا:��)-�ج -�C       .  �'�� ���6�-/�� ا�2ا+�/�     ن ا:�)-�ج 

  دون رآ��M ا���ص وا�'�C�L؟

� آ�2L� bن ا:���ع C�      ً���LN أ �. �# ا�F"�"��إ�# ا��+M�- Z إ، أ.�ب   أ�����ً د�G ا��2م 
���ذا (/01 ا�/.ا��ت %�� ا�-,ب و(�)�ل     
�= ���رك ��; :�,ث �����8ت، ��&    إ�5� ه$ ��5 أ3 

� B���, ا�6�-/��ت؟ أ;�C       ن ا!�Oاب وا�2اbR    أ��. d��^ 3���� M ا���[�ء   ّ�� أ����2�B2- �Tدة 
3]g3 ا�'��2 وا���� d�]ا�.  

        �Fا� ��� �2Fل ا�Rا:�')ا Z��/'ار،        إوإذا آ�ن ا���وا:+�' �hK��'ا� ��Bأ C�- ،>����� #�
�i              ��Bأ C�- ،ء وا:�)-�ج��ع وا:�'��'B:وا ��L�� ا�'� 3��ن ا�6�-/� ا�2ا+/� ��d ���� ا�

��g'ا��.  



�

�ا��
	� ا������
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  ا��آ�
رة ر��� آ�ا�� ���ري
  أ?��ذة �+�<�ة

  ا�@��* ا��B!آ� �� ��!وت
  
  

��� أن أ���g أ<��ل ه/. ا�@#)+ ����!��)^ ����3)�ور%� وا�)/%� ?)����و��ن :)Yون                 *+%
�� <#��I; K ا���Mم ا��*#���، أ        ��� وا��3�%�ت ا��� %�ا�"#N�@��*�،   ا�@��*� و�� �"� ا�ي ا

 ،وذ�R �� ;�ء ا���3ور ا��� $!�� �� �#+ ا�*�� ا
و�K، آ�� �#)R ا��)� أ�Oره)� ا�N)8ب          

F أ��#%
�      .  آ�# ��9J# و���'# �F ]`ل ا%�<#)��     �� �
� آ#ن واV-ً# ا%,�آ
	 ��V 456ورة ا%,$�

 ���)+�! ا���)��          ��#N��رات ا���] ا�)K ا��را?) ا�@��*�)    ا��*#�] آ�� �sو%� ��8/ة ا���ارس ����  .
�%�Q��ه/. ا K#> ����O��8ب �� اN�ا sآ�9!اً �!آ� ���I� ���. 

� ا�N))8ب �))�   ((��> ،�%�ا��8N))ً� �))� ه))/. ا��M�8))�ت ار�))^ ���))�آ��ر $))8ل �M))�م ا�))
�)� ا�N)8ب �)�  �)�                  �ا�@��* ا
��!آ� �� ��!وت، ا�/ي ?��Qء <#K ا��3)�%�ت ا��)� %�ا�

  � 
           ا����� ا
آ�د%��ً�(Fة و�(%� �� ا��!�# ا�@N�3��وف ا!M�ا =� [#�P��ا ��T �� �� و�
   ((*��� �((� ((��8N��3))�ة ا�ت وا����%�ق، �))�%! ا�6))((: ����ج ا���))ّ+!، وا
?))��ذ اد���))((�
ا�))K ا
     �%�Q((�� 8ب((N��8))/ة وا��ى ا�ا��))�%  %�?))h، ا�))/ي ?))��9! ��;))�ع ر�))= �))+��ى ا�))�<� �))

�)!�#��� ا��را?)���� اي ا���ر?)� وا�@��*�)، <#�)ً� أن      ا��@��= ا��T�3 وذ�K#> R �)+��ى ا�      
56
'# ا@�9#م (� ��5ر�#9           �B�,و� F
56
'# �-F ا%,���� "�� 
 ا��# ا%��آ,�ر �
�#ر   .  ��1و%
 ا%,�6

، وا�+��ة ��)��� �@")! �)�را��، ���") ر�)�                   �����O���ارس ا��#�  ا�*�����
F"�غ، ���9 ا
�ر?)) ا
��!��:))����ل آ��))�ج، و �   � ا��6!%))((F����ا ((�*�� �وي �))���، ��#9))((� K((�D ة�ا�))+�

                       K(�)+#  ا�ل ا�(���
 �M)! ا��)�ارس �)� ��;)�ع ا(����ن و���(? [���8 �� ��!وت، �?
ا
  .  ا�@��*
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Dr. Talal Nizameddine 

Dean of Student Affaires 
American University of Beirut 
 

 

The transition of from secondary to tertiary education is among 
the most difficult, delicate and decisive phases in the lives of university 
students and graduates. Yet traditionally there has been little focus on 
this important phase due to a longstanding organizational gulf between 
the two levels of education and also the simple assumption that if 
students succeed at the secondary school level, acquiring Bac. or A 
levels, then this would virtually guarantee passage into university life. 

In the last 20 years there has been a rapid reaction by top 
universities to address this issue, by seizing on data highlighting the 
risks and also understanding expectations and needs at the higher 
education level. 

There are some general issues impacting that first transition year 
for university students. They include the obvious, among which leaving 
home and family life, making new friends, learning how to take care of 
oneself and so on. These are obvious to the point where they have been 
taken for granted. Again, there was the belief that it was akin to 
throwing a child in a pool and he will instinctively learn how to swim. 
The reality is quite different. Some young people do not adapt or have 
special circumstances that lead them to effectively drown. Rather 
tragically, suicide rates among young people in transition are the 
highest in a lifetime. 



���
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An added weight of responsibility relates to international students. 
As universities compete to diversify and attract students from around 
the world, it becomes more urgent to consider the impact of ‘cultural 
shock’ which is among the most common adjustment challenge at this 
level. Students who enter university with a very different background in 
terms of culture, society and sometimes values and behaviors can 
quickly feel isolated and alienated and again, international students 
have a higher risk of mental health issues and suicidal ideation than the 
norm. Again this is due to the feeling by the student that he/she has 
failed somehow where others appear to be succeeding.  

At times this is made worse by inherent prejudice, sometimes 
explicit and direct and at other times subtle but no less hurtful and 
persistent. As students struggle to adjust, their self-confidence is further 
damaged by such discrimination and prejudice which deflate morale 
further. 

There are typically structural issues related to the transition from a 
secondary to tertiary institution, in addition to the generic socio-cultural 
factors. In Lebanon there are many different types of school systems: 
English/American, French, Arabic, religious, all reflecting the Lebanese 
mosaic. Since the dominant model is the French system, an American 
liberal arts model such as AUB faces a challenge in ensuring students a 
quick adapt. The first challenge is helping students deal with that 
difficult challenge, that we all face as adults: the power to choose. 
Exercising choice has connotation of self-responsibility and self-
discipline as well as self-awareness.  

Therefore, AUB encourages students to spend the first years of 
their education at university exploring their options and developing 
themselves as individuals. This means also considering a transfer in 
their major, in case they find a subject that truly inspires them, because 
as we know in the Lebanese and Middle East context, parents often 
decide for their children, regardless of the impact on the student who in 
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some cases can be driven to suicide out of feelings of powerlessness, 
pressure, hopelessness and sadness at living a life not of their choosing. 

Advising for Freshman and Sophomore students is given high 
priority, and as back up there is a large investment in psychological 
counseling, which follows a very strict philosophy of never telling the 
student what to do but rather listening and allowing the visitor to make 
self-discovery. 

AUB also places very high emphasis on what is referred to as co-
curricular and extra-curricular activities. These activities allow bonds to 
be formed and enhance communication skills and leadership training. 
As a liberal arts university, AUB also encourages campus residential 
life for new students and in fact Freshman students are required to do 
so. 

Transitioning to university is a major jump in a young person’s 
life, but it is also a life transformative experience that can be an 
extremely positive phase that puts young adults on the right track for 
the rest of their lives. Learning to be focused, to study and learn, to 
interact with others in a civilized way, to communicate effectively, to 
understand the ‘other’ or strangers and empathize with them, all these 
are tools and skills that are as important as the books we read. 
Sometimes more important. And the self-satisfaction and confidence 
gained in overcoming this challenging phase also helps students to 
overcome later challenges in life such as moving countries, changing 
jobs, getting married, raising a family. The knowledge by a student that 
it can be done is an irreplaceable gift. 

  

  

  
  

  



�

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



���

�

 

  

 

 

  ا�!��ذ اد�
ن ����ق
��8N���3ة ا�ت وا����%! ا�6�  

h?�%  %� ا��*���  
 

  
 ا
���)�ل ا�)+#  �)� ا���ر?) إ�)K           ا��� ���3 <�)�ان   �وة   ه/. ا��ّ  ��%+ّ!�� أن أ:�رك    

    ���!%� ر��))V ا�3!%))!ي ا��!%�)) و�))+((?ّY� !��((��� wّ((\وأ ،ا�))+ّ��ة ?))#�ى ا�*��)) ا�@��*))

�ي 456 ا%�>#درة     A#�� رة�
'� %,`�� ة ا%���ارس و�3`ب      ا%�
 ��Gح ه ا ا%���Vع ا%>#%� اLهّ�ّ

  .ا�@��*�ت

أّ�)�  . اBوّل ه)� ا�����)E ا����)ّ� ���8)/ة ا��)�ارس      : �� ه)/ا ا���;)�ع :)ّ��ن ���)��8ن        
 ا�@��*ّ�، و��Q3!. �6�8!اط �� ?�ق ا�*��n�"�ا =� ^��N�ا [#�P�� V#ّ*��� ،���9�ا.  


  /ة ا���ارسا�����E ا����ّ� ���8: أوًّ

     [(#*� (�8> K#> ��#> إنّ ا�����E ا����ّ� ا\�,�ص �3ّ� ذا�s#�+% ،Eم درا?�ت ���*ّ�
و���dب ��!%*�ت ��ل �Pه�� ا��!:)�%�،  . ا��I  وا��!�� و?�ق ا�*�� و�D!ه� �� ا����رات    


7 ا%�9'ّ� إ%4 أ�� أ�#� �9# أو، (� أ��F ا��Lال، إpY�J 4�% �$�#ز ����5           B�,%ارس ا��آ* ا%�� 
 I��ا .  

  #�   "V�%ه ا ا F6 N,'�    ّB��%صّ    ه� أنّ �1هّ`ت ا#�Y%ا E��9د$� ��) F��� 7،  7ر���K ��)و  
                     ^+(���� 6,ّ� <#P� Kه�)� �E+(I �)� \)8ل ��N�*)�ت وأ�3)�ث، ���3)�ج إ�)K \")!ة $�%#)�ا�

  ّ� ا�8ز����/�R �!ى أM*� �� E�ّ] ا���ارس ا�#"���ّ�، %��),! ا�����)E ا����)ّ�             . ا����رات ا��
((#>       K((�ق إ!ّ((N��دون ا ، ��))� �*#��))�ت �))�ل ا�@��*))�ت وا
\�)),��Fت اBآ�د%�ّ�))((�ّ#�> K

 E(((را����)))] ا��M!ّ%)))�ت    . :6))),ّ� ا��#�ّ�)))/ و�I� رة� capacité(ه)))� %��ّ�)))= ه)))/ا ا��#��)))/ ��)))
d’abstraction(            �رة ���دّ%)(� E%���رات %�وّ%؟ ه� �� E%� %")!ع   ه)�  أو   )Leadership( أم �

5 اL���؟ ه�* ��:�� ا%,5�
�  �#%-�#(	 أم �#%��5* إذا         أآ�M (� ا%��* ا%�Dد   ��G%#ل ا�6Lا F6 يّ؟ �#ذا 
ً̀ �,�5Gّ ا%�M#��ة واL�� ا%>�
�؟ أ    #L�� ا%�\
� وا%��5ّ
#ت ا%�,�ّ�رة؟� و {]� �,\^�#رس 6�



���

�

 �%�3� K#> رة�
 %��,! ا�����E ا����ّ� <#K ا
?�*8م <� ا��*#�] ا�*���، �� <#K ا��
6,ّ� ا��:  .#��/ و���را�E، وه� أ�!، �M*� �� !�ّ��� !�D ،h?t] ا���ارس ا�#"���ّ�

�ً���O :  ا���3ة ا�@��*ّ�


#ت     �,�(� %�ى ��، وإن ِ�ُ>'�4ً و���
ّ�`G%ة ا#�
-%#� \ّ,Y� إدارة Aّ#Y%ا%$#��#ت ا �e��  
    ، ه�(#9 ��#�6ة ا%G#%� 456 ا@���#ج (� �
q,7 ا%$���ة، ا%$#���D5,Y� .  �'ه ���ّ� # أن أ��6ض ��

 ا��ّ�%  %�?h �� ه/ا ا��@�ل*���   .�Q3!ا��] �@!�

 ا��ّ�%  %�?h إ�K ز�� �*�)�، إ�)K ?)ّ���ّ��ت               *��� �� �ّ�8N�ت ا�$��%*�د ��ر%� ا��
       �(� 
 أّ?)+� إدارة   �)�� ،2013 ا�*)�م   إّ�)E %*)�د إ�)K   إّ)إ�)K أ�*)� �)� ذ�)R،         ا��!ن ا���;)�، 

�8ّ� واN�ون اY�
�6!اط ا����ّ�، �@�*� ��� ��Nّ#َ"��ا�@��* دا�!ة ا� :  

            دا�!ة   ه�   ،اBوّل(�ّ�8N�ت ا�$���ف إ�I� K*�� و�)�@�= ا��)��8ّ�، ا��� �N�ون اY�ا�
    ّ��8N�ت ا�n��<"! �I*�� ا���ادي وا�          K(#> 8ب(N�ر%^ ا�(� K(#> ا�!ة���، ��*�)� ا�)>�ّ�� K#> 


ً# أم <�#(ّ
ً# أم   ّ6#�,Bوع 3`�ّ�، أآ#ن ا�:� �

F ��\#در ا%,����*   �\��Wو�� ،#ً
ّ9
  وإدار��7�%  7، ��(
و�))� ?))�ه�� ه))/ا ا�))+��? ��h((�I6 ا
���))�ن   . و�))!و%m ا��))�!وع، �ّ�))g",((% K وا�*))ً� ���3))�ً  

              (���� �(> 8ًQ(� ،ا�+��?ّ� ��� ا�8Nب وإ�s%s*� K ا�)�*�ر ��
���)�ء ا��)��!ك إ�)K ا�@��*)
�ى ا�8Nب    � ن أ<�!ف ه�)� أنّ ���*��)� آ��)� �)� �)Pّ\!ت         و<#ّ� أ . ا����رات ا����دّ% واaدارّ%

ّ��� ا�ن وF#� إ�K ا��+��ى ا��N#�ب�� ،E�ّ���ء �� إر?�ء ه/ا ا��  .�*j ا�

  ،��#M%�5ّ اG,�%ه�ا
�7 ا%�9'�ّ� و��F�ّ1       �$�9 ا@��Yاط ا%�9'ّ�، (#%$#��B�,%ا F
�W�� 4�%إ 

* ا%���M#ل @ ا%-��\�، ����  . ����ر�>ً# ]#�Y�@#��� #ً��Aّاط ا%�9'���ّ <��� 3`�#��9 4��56 4��56  رّب ا%$#����

، و<#)))K ا��")))�درة  (((�ّ�� ا�)))+�!ة ا�/ا�ّ�)))، و<#)))K ا�����#))) ا��D��(((F)entrepreneurship( ،
، و�D!ه)�     �وا�"�3 <)� �),�در ا���     (>��ة      . %)� �#�)��ر%= ا��"(%�� وإّ��)� �),�د إ$)8ق �)+6

���ت ����*�))� اa���!و�))ّ� ا��h((����� wّ�((6 ا�N))8ب، وا�))/ي ?))���ن را�))�اً �))� �))+��ى ا� ((6
 �#8Nب وBر��ب ا�*����  .ا���ّ

       ، إذ أنّ ����))((3��� ((�!@� �ّ((�� �))= ا
�6))!اط ا��((�ّ�8N��3))�ة ا�ا m((آ��))� ��))!ة د�
�ى ا�8Nب %+�<�ه] �� ا����ز ا��3)�ن ا�����#) �)= ربّ ا�*�)�،        � ا����رات اaدارّ% وا����دّ%

   !�% 
   وه/ا %"�� ��ى ا��N�^ :*�راً . وندد�8 %!�"��ن و+(?ّY��ا K(�ء إ�(���
��   T"�!(% �(��ا 
���.   
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  ا��آ�
ر را#� ��"�
� ا�8Nب��>  

  ا�@��* ا�#"���� ا��B!آ�
 

 

    K((�ا ه�))�ك أو��%))�ت ?))� أود ا
;))�ءة <#��))� �))� ا$))�ر ا
���))�ل ا�))+#  �))� ا���ر?))
  :ا�@��*


  اaر:�د وا�����E ا�����:أوً

 15 د ?� ا� ـ  و�*�! �"�! أي �3�و    ، ��� ا
ه�� ����ن  �? ،  K#> �8/ة��أن %�*!ف ا 
              و��ا��G���,�%ا  %�F ه� 6'� ��#9 ا%����5-Vن وا��� i
-� 
 ��#%� ا@],\#A#ت ا%$#��

 ���#M%ا 
" وا@],�\#A#ت       . ا%���5Vا��ا% :K#'� �,� ا%_�وري أن F�ا%,`�� ة وأ(��اد    و F
��  
   ا��*#���)n����� <)��F�,(��        8ً  ا��*#�)�� وا��*#�)�ت �8\      ����ر�)  .ا�(% �>�(;�� ���ت �)

�� �#�رة ا
�@�. اBآ�د%�� ���8/ة �#�!�# ا�%���9 وا��!�# ا��� ?�#��  .ا%@���ً� �@

�ً���O: ��#*�ر ا�"�\
  ا

�] اBآ�د%�� واه��   �، 
\�"�ر ���  ا ا\�Qع ا���8/ة، إن ارادو   ����� ��� [���(�   ا��را?)�
������ �#���� اه����)�ت  ان ه�/ا ��ع �� ا
\�"�ر . وا��� gQ�� [� ور%ً� �� ��ل!; g",% 

 ا�@��*� ، و%�ار ه/ا ا
\�"�ر <)�دة �)� �")�           #�!�#� �#��/ ا��!�# ا�%���9 و����E اBآ�د%��

F �$#ز�n Fدار�9#، وه� ��Yم ا%4 �� آ>
� (� �-��� ��# ����F أن ��:�* ا],�\#        
A#\,[اA#ً 

 �))�� ا��#��))/   � ا����))إ
 أن ���@)). ���*�))ً� �#))�w6 ا��*�))��((����#� =Q((6� �((� ((����� �+((�� [
�F�,�\
  .وا

�ً9��O:ه�t� ��   ا��ور ا�����

 ��  �"�E���� �� .�D ا��#��/ ��3 ا\�,�ص ���*� �*��� دون �!;E�#> E         دور  tه�  � 
 آ���ا �)� ���*�ه)� و���)�ا �@��)�ت ���)� أو      %���K اBه� أن %��6ر أ���ؤه] و�����] ا\�,��Fت    



���

�

�] ذ�R      آ��� K�+�% [�و ����� K(N6�% اBه)� ���) ا����)�      . �ا %3#��ن �����*��> ���� #��وا��
 (�F ا%�GY أن �:�� ا%G#%� ا%$�#��� أن ا],�\#��D� 7Aوض 56
�K F�� 7>�*      . ا4% �#% ا%�Dض  

 ا��ا�)� أو ا��ا�)�ة أو <�)� ا�*��#)، وا�)/ي %��)� أن %�)�ن              ���  ����P د%���@3� R�وذ E#أه
 واذا �B#ء ا%����ل ا%�را���   . # �$#ر�# وإ%�4 ��# ه'#%�Z   >، أو 6
#دة �3 ا�'#ن، أو ��,     #ة��,� �-#� 

 ]�`ل             ���A *�:�
� #�'9) ،��5G�%ا 
 G5%#%� ا%$#��� �,��� ��>� �6م رg>,7 �#%��اد ا%�را�
���> K�d� آ�ن   .ا��را? ا�@��*�

  ت ا�@��*��ا��!و� ا��� ���!ه� �*j ا
\�,�F: را�*ً�

�              *j  � ه��ك  (*� �(�ا
\�),��Fت ا��)� �)+� g��N#�)^ أن %*�)� ا��M)! �)� ا
��3)�ق �

��)ً�  . ا�+� اBو�K دون \+�رة ا����ات ا��را?� ا��� أ�@sه�      ^��N�ا h�3%�ث أن %�� ���


. ذا��F�� 7 ]�`ل ا%���* (��                �-� "
G,��7 (� ه ا ا@],\#ص أو ذاك، أو أ�7 @ �D� �$� @ 7أ� 
 ه � E��F أن �>�ل ا@],\#ص �F دون ]��#رة أي ��F ا%����ات     ه ا ا%-�* أو ذ%Z، و(� ا%     %#- 

!\H أي ا\�,�ص �� E� ^+�3ح و��@�� ��  .ا��را?� ا��� أ��

�ً+��\ :  ا
�6!اط �� ا���ادي ا�@��*�

             6),� و
آ�)+�ب ا���)�رات ا�����<)���� ا���ادي ا�@��*� �!K#Q� �ًF  �"�)�ء ا��
 �Fا���رات ا��� ����  .ا
����<� و�*s%s ا��9 ���/اتو�� ��

  ا����م ���*�� ا���N<�: ?�د?ً�

 و           ا�*�� ا��P: ��  �>�Nن (����] ا��)�رة    % ����� ا�8Nب �� �N)�%! ا����)���] ا����(6
  .<#K ا�����  �� ?�ق ا�*�� �*� ا��6!ج

  

  

  

  

  

  

  



���

�

 

  

 

  ا��آ�
ر '�ر &%�غ
�����O���ارس ا��#�  ا�*�����Bا  

  

  

 ا
����ل ه)/.،  .  ?#ً+����ر? إ�K ا�@��* ��  ���Q!ورة ا����ً
 ا
����ل �� ا نّإ#�!��
            �
ّ�
 ا%,�5q

�اتٍ �Bه�� (� ا%>
j� �
M� ،ن#��nّ� �9# ا�ا�* ا%,� ���ا% F� #ه�
jآ،  i�
� F��  

 ا��*#��ّ� وا�N!ا�V ا��!��ّ% ا��ُـ*���ة، n����ٍ� آ"�ٍ! <#K ا��N�^وا����ن وا��وام وا�� !OّY�:  

� ���ن ا��+�� ��� ا���ر? وا���sل �!%"ً �� �*M] ا��3
ت، و%)�ّ] ا
���)�ل         • �
 ا���ر? �= ا�8�sء     #��� N?ه� أو ��اBا �ّ*�� ������  �(�
%��ن ا��#��)/ �� ، 

 ا%�1دّ� إ%�4 ا%$#��� و�,� .   ��5ّG��DدE ]`ل ا% ه#ب وا�n#ب  )#�
'�# ��Gل ا%�� 
         ،^(��N�ا وو�ً�� أآ9)! �)� ا�ً��               E(%�إن �)] %)NQ! إ�)K ا
�)+8خ <)� ��)sل وا�

          �)� �)!م ا�@��*)"#َNَ�ا ��� �� ���a)/ي %�3)ّ�]       . وا�ول اBا !(��d��ه)/ا ه)� ا
E*� [#�P��ا ^��N�ا K#>. 

�وام ���)� ��O)ٌ� ��)/          �#��/%�*ّ�د ا�  • (��� ، <#K إ%��عٍ وا�ٍ� \8ل ا��*ّ#] �� ا���ر?
 ا�)),�Iف ا���9  ((%�d�و K((�وBا ��Q((3�ف ا�I((F   
 �Iً#((? دة�، وا��))�اد �3))ّ((%ّ�

 ���)! أو �*)�.        . \��رات ��M�ا �("� ،(I#�6� ��ًأو�� ^#ّN��� أ�� ا��را? ا�@��*ّ�
                ��ه�R <� ا�I)!ص و��ا<�)� ا�w,(3 وا
����3)�ت وا\��)�ر ا��)�اد ا��*#��ّ�)

ٍ̂ %��             ... و�6ده# و�'#96�ّ  �K�� ��) 7�_�� �%#G%79 اBا% ي ��ا ��#M%ا �

j,%ه ا ا 
 �? E�!*%                )!ارات��أ\)/ ا �(� ،E(#دون أه ،.��ً�� �� \)8ل �3ّ�)� ا��)+Yو�ّ� و�)

Eرا���\ ��  ا�����m ا��!��"� .و��ا�

 •      �#��))/���. إن ا�"��)) اaدارّ%)) وا��*#��ّ�)) �hُ((#�6 آ�9))ً!ا �))�� ا���ر?)) وا�@��*))
�ة             (%��دٍ �3)ّ�دٍ �)� ا��*ّ#�)�� وا��*ّ#�)�ت ا�)/%� را��)�. ?)��اتٍ <> K#> ُـ*��د��ا

 �)= أ?)��/ةٍ ُ�)�د %�")ّ���ن \)8ل                     \8ل(�!d��� !*� آ��� ا���)�ر ا���ر?)ّ�، ?�)
�ل <��رب ا�+�<ّ"� =�  .�,w ا��را?

 •   �I)� اBو�)K %)�ّ] ا��!آ�)h#�6� .      K(#> s $!ا�V ا���ر%  ��� ا���ر? وا�@��*
ّ� وا�*�� ;�� �!%V ��� %#*^ ا��*ّ#] ا�)�ور اBآ")!          #>�I��ا mه����ا?�*��ل ا



�	�

�

� ا����9))) <#)))K ا�"3)))�  . ر اBول �)))� <�#ّ�))) ا�)))�*ّ#] و%�)))�ن ا��3)))�(((��*� �(((����
�ّ��"N��*�� ا�6,ّ� وا� .وا��@��د ا�

     ^��N�ا ���� �� ا����d!ات اB\!ى ا��� %�ا�%�� ا�����Eوه��ك ا�**�   K(�إ  �� ا���ر?)
        Eو?)#�آ E��ّ+(I� K(#> ��ً�@%أو إ �"ً#? !OّY� ��)� أن  �)/�R ��8)� أّ�)E و�)��!D]     . ا�@��* وا��� �

       ً����A ��$� أو I$'�� @ ��[kا f�<%ات، إ@ أن ا�

j,%ا E ً�ا �" ه
ّB ن��5KW,� #'�`3 F� �6دًا 
  R�ذ �� ًd��� .     
ء �#�6ّ!ج �)� ا�@��*)Yه ���Q�% ���+��ات ا�ا �ى  ،وه/ا �� %Iّ+! إ$��ّ(*��� 

�%� ا
\�,�ص \8ل �+�! أ%��P�K�> �ًQ، وا��� �� اa$�ر ا����s ا�*�دي"�   .�E ا�@��*ّ�

           K(�ق إ!ّN�� دون أن �\�ل إ�K ا��!�# ا�@��*ّ�#� ^��N�اد ا�
 %��� أن ���ّ#] <� إ<
���هm ا��*#)�] ا�*)�م �)� �")� ا�@)��*ّ� وا���3) إ�)�N� K%!ه)� ��)� %���?)^ �)= ��Nّ#")�ت ا��)!ن                 

�� ��� %Yّ�� ا
ّ�+�ق وا�ّ����= �� �h#�6 ا��!ا��         #%��ة   وه��. ا��ا�� وا�*�!%� و�*%�ك دواعٍ <
 !%�N�#�mه����ا ./�� ���� : أهّ���. ا�

•  ا��Nّ�ر ا�+!%= �� ا��+��ى ا����9ّ� وا
��,�ديّ وا����ّ� وأ?)���^        : ا��وا<� ا��ا\#ّ�
              �
ت وا���ّ?)= ا�*�!ا�)ّ� و�sا%)�,(�
ا���3ة ا����ّ� وو?��� ا�*�q وا���اF)8ت وا

�<�      ... ا
��),�ديّ  إ�K ���^ ا��Nّ�رات <#)K ا�),*��         ،أ<�اد ا�8Nب �+(% R(�آ)� ذ
���Q!ورة �m%!6 أ%�ي <��#E ��ه!ة وآ�Iءات <#�ّ� <#K �+��ى <)�لٍ �)� ا��I)�ءة                

�اع�aوا . 

•  وا�*���)) : ا�))�وا<� ا�*���ّ�)) ا��6ر�ّ�))((�ّ>����
ا�9))�رات ا
��)),�دّ% وا��*!�ّ�)) وا
�!ا�))=  و إ�))K ���))^ ازد%))�د ا��))�ى ا�*��#)) �))� �@))�ل ا�6))���ت   ،وO))�ر. ا��*#��))�ت

 ا��@)�رة ا�*���ّ�)    ��ّ?)=   ا��3ا�s ا�@�!آّ� و  (%ّ!� .      K(�إ ���>�آ)� ه)/. ا���dّ�)!ات �)
         �(�*� �(��*�#� �Q(أ� �ٍ��� E�n�� وا
��I)�ع ���)� وا�3)ّ� �)� �OHره)�         ،إ<�اد ا��N�^ و�

�� .و\�Nر�

•      ي�F ا%�9ّ� ا@��,M�#ر (�� رأس ا%��#ل ا%>�:�          : ا%�وا�6 ا5�%�ّ
 و�,#)N ا�L-#ث ا%,���ّ�

ن ا��B)))�ل ا�))),�<�ة ه)))� ا��)))� ?)))��3ّ�] ���)))�رات اBو$)))�ن    �)))� \)))8ل ا��!��)))

��� �� ا����Mّ)�ت ا��و��)        . و�+��"#%�ا�����)+�h وا����)+�� وا�"�)R    (و��� أو�F ا�*
 و�*s(%s          �) ا��و��%ّ!�Q!ورة ��N%! ا����هm و��ر%^ ا��*ّ#��� و����E ا���ارد ا�")

�اع ا�"�!يّ�aا . 

 إآ+�ب ا���*ّ#] *�� <#K �� �] % ا��!�@K ���هm ا���ر? �� %*�د ����I=   ا��*�%� ��  إنّ
�اع وا
���)�ر و�)ّ� ا��)��8ت               (�aوا ���رات ا��*ّ#] ��ى ا��3)�ة، و
?)ّ��� ا����I)! ا����)� .  �(�*�

          
F ا%���(�� 	

5 ا%$#��ّ
، �$� ا%,����5% �%#G%)إ�6اد اsavoir(  ��9D%) واcomprendre(، 
�)�         ( ا��!آ�K#> s آ�ّ� ا��*!�      وا
����ل �� ��I% 
 E(�ّ��أ:��ء آ�9)!ة و ^��N�ف ا!*% ���( ،



�
�

�

    ّ� ا��*!�>�� K�و%3ّ#)�       (إ [�I% E����9! و��ف ا!*% 
 ^��N�ا(      �3),�� ا��*!�)(�ّIآ� K(�إ ،
9%�  .�� \8ل ا����ّ��ت ا�!��ّ� ا�3

�ف ا��*#))�] ا�*))�م إ�))�Q((3� K! ا���*ّ#�))�� إ�))K ا��!�#)) ا�@��*((�% [((�� ��ّY�((? �((��ا ،((�ّ
��ٍ� ��<ٍ� �� ?�ق ا�*�)� ا�#"�)��ّ�            � [��)= �D)�ب   (اآ�+�ب �*�رف و���راتٍ آ��� Bداء <�#

ّ�� �� �"��ن      Q�ا  وا����3ت ا
��,�دّ%�����. ا��)�م     (وا�*!�ّ�  ) ا�a,�ءات ا����= آ� �� �)
        (�N���8إ?��!ار �)� ا�وو;= ا  اBه)ّ] �M)ً!ا �#I)!ص       وه)� (وا�)�و�ّ�   ) �� ا;N!ا��تٍ إ�#���

  ). ا��"�!ة وا��ا<�ة، ��E�ّ �� ا���� ذا�E ا��ا�= اBول �#�@!ة

             !(M��إ<)�دة ا �(���*��� �(� �(%�   �)�  �� ه)/ا ا���K(#> ^(@% ،V(#N ا�*(�ّI��9��ورات ا�ا�)
 (�ّ��))� ���8))/ةوا������M�� �((��))�  ا��ارس وا�و�))Eٌ �@))�ريّ ذات  ���ً�))�، و%))� �h((?t، ه))� ا��))

  ?
�)/ا ا
\�),�ص     ��8)/ة  ����)E ا�   ��)�  �N��، %�Dب ا�!��3 وا��jّ3�   �(*I ه��E ا� [� وإ��)�<
 إ4%      ٍ5\� Xّ�� @ ٍب#<�L ،ى    دون ذاك��%  ا%�#�'��
�ّ
 ا%-�<g�%* وا�ق ا%��� B#� F
�
 .ا%��'

 ��8ت ���ّ�))+((� [%�((�� [((���Q((3! و�))+��� (أو أآ�د%�ّ�)) ) �))�g أو �))+�<�ات ���*ّ�))(�))�  ا��
�ى ا��*)�$� �)= $��8)� وإر:)�ده] إ�)K �)�             � ا���)] ه)�     �)  )�"�را%�ت ا��\�ل (� �ّ��I� �*s(%s ا�)

[�#"��+� [?!� E��ن إ�",%...  
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Mrs Mishka Mujabber 

Vice President 
International College 

 
 

IC has 3,500 students and a graduating class of 220, enrolled in 
one of four curricular tracks: the Lebanese Baccalaureate, the French 
Baccalauréat, the International Baccalaureate and the American High 
School program. University preparation at International College begins 
at the tenth grade level, when students from both the English and 
French programs sit for the Preliminary SAT or PSAT – precursor to 
the SAT.  

Performance on the PSAT is predictive and allows students- who 
sit for it in October of their grade 10 year- to focus on areas that need to 
be developed. The  SAT of course is required by many American 
universities, including AUB. 

Typically students sit for the SAT in grade 11.  The school offers 
SAT training through the regular curriculum, and it also subsidizes 
intensive SAT preparation in grade 11. 

After the PSAT, students acquire College Board accounts that 
allow them to explore different career options designed to assist them in 
their choices for college eventually. Students are also exposed to the 
range of options through a number of college preparatory activities that 
include campus visits, career fairs, and over 30 guest speakers from 
local and international universities spread over the year. 
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The school provides college counseling services to help students 
make the choices that best suit their skills, interests, capabilities, and 
strengths. The College Counseling Office has both full-time and part-
time personnel who focus on the application to universities locally – 
both English and French – and to colleges around the world. 

One of the skills we endeavor to develop is choosing colleges and 
majors that match their range of abilities as well as their aspirations. 
Last year 72% of our graduates attended universities in Lebanon and 
28% chose to go abroad to study in the US, UK, France and Canada, as 
well as a number of other countries. 

Both the official exam results and the performance of our students 
at the tertiary level attest to the quality of academic preparation.  For 
instance, all our students passed the Lebanese and French Baccalaureate 
with a large number obtaining honors. Our general average in the IB is 
several points higher than the world average. Additionally, we track the 
performance of our graduates at the university level and have 
consistently confirmed that their performance at school on average is 
aligned with their performance at the tertiary level.  

In addition, all our programs focus on skills that transcend the 
program-specific requirements of each curricular track.  As of the 
middle school, IC introduces transdisciplinary projects, collaborative 
work, multimedia presentations, training in media literacy,  community 
service learning to meet the school’s mission of preparation for global 
citizenship and what are known as the 21st century skills. 

So academic preparation at the school is well in hand. The 
challenge that faces us, and most other private schools in the transition 
from secondary to tertiary education, appears to be in the “soft” skills.  

In a survey conducted with our graduates of the Class of 2015, we 
asked what advice they had to give the Class of 2016.  
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51% of respondents exhorted their schoolmates to enjoy their last 
school year, particularly in terms of friends and relationships.  

39%  advised their friends to study seriously and be prepared for a 
lot of hard work. These are kids who are not strangers to the pressures 
of a rigorous academic program- they have been working hard for years 
already! 

By soft skills I mean those that are hard to quantify- I am talking 
about resilience, adaptability, and the ability to deal with change.  I 
believe there is a role for the universities to play in this regard.  The 
transition from secondary to tertiary education entails induction into a 
new culture with different norms of behavior. Although most 
universities provide counseling services, they may wish to gauge the 
accessibility of guidance or mentorship in dealing with issues that do 
not arise in high school. Examples include proper methods of 
communication, issues of evaluation and fairness, and time 
management for instance. Basics like procedures for querying about a 
grade, transferring majors, writing an appeal, seeking advice, dealing 
with loneliness, dealing with stress, dealing with heartbreak …these are 
all new to high schoolers coming into the college system. The following 
table is adapted from Southern Methodist University webpage for 
incoming students:  
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How Is College Different from High School1 

FOLLOWING THE RULES 

IN HIGH SCHOOL 

CHOOSING RESPONSIBLY 

IN COLLEGE 

* Your time is structured by others. * You manage your own time.  

 You need permission to participate 

in extracurricular activities 

* You must decide whether to participate 

in co-curricular activities. 

* You can count on parents and 

teachers to remind you of your 

responsibilities and to guide you 

in setting priorities. 

* You must balance your responsibilities 

and set priorities. You will face moral 

and ethical decisions you have never 

faced before. 

* Each day you proceed from one 

class directly to another, spending 

6 hours each day--30 hours a 

week--in class. 

* You often have hours between classes; 

class times vary throughout the day 

and evening and you spend only 12 to 

16 hours each week in class 

* Most of your classes are arranged 

for you. 

* You arrange your own schedule in 

consultation with your adviser. 

Schedules tend to look lighter than 

they really are. 

* You are not responsible for 

knowing what it takes to graduate.

* Graduation requirements are complex, 

and differ from year to year. You are 

expected to know those that apply to 

you. 

* Guiding principle: You will 

usually be told what to do and 

corrected if your behavior is out 

of line. 

* Guiding principle: You are expected to 

take responsibility for what you do and 

don't do, as well as for the 

consequences of your decisions. 

 

�����������������������������������������������������������
�
 Adapted from 

http://www.smu.edu/Provost/ALEC/NeatStuffforNewStudents/HowIsCollegeDiffere

ntfromHighSchool 

�
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GOING TO 

HIGH SCHOOL CLASSES 

SUCCEEDING IN  

COLLEGE CLASSES 

* The school year is 36 weeks long; 

some classes extend over both 

semesters and some don't. 

* The academic year is divided into two 

separate semesters, plus a week after 

each semester for exams. 

* Classes generally have an average 

of 25 students. 

* Classes may number 100 students or 

more. 

* You may study outside class on 

average 2 hours a day, and this 

may be mostly last-minute test 

preparation. 

* You need to study at least 2 to 3 hours 

outside of class for each hour in class. 

*Reading is not burdensome and 

sometimes listening in class is 

enough. Assignments that are 

discussed, and often re-taught, in 

class. 

* You need to review class notes and text 

material regularly. You are assigned 

substantial amounts of reading and 

writing which may not be directly 

addressed in class. 

* Guiding principle: You will 

usually be told in class what you 

need to learn from assigned 

readings. 

* Guiding principle: It's up to you to read 

and understand the assigned material; 

lectures and assignments proceed from 

the assumption that you've already 

done so. 
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HIGH SCHOOL TEACHERS COLLEGE PROFESSORS 

 *Teachers check your completed 

homework. 

* Professors may not always check 

completed homework, but they will 

assume you can perform the same tasks 

on tests. 

* Teachers remind you of your 

incomplete work. 

* Professors may not remind you of 

incomplete work. 

* Teachers approach you if they 

believe you need assistance. 

* Professors are helpful, but most expect 

you to initiate contact if you need 

assistance. 

* Teachers are often available for 

conversation before, during, or 

after class. 

* Professors have scheduled office hours. 

* Teachers have been trained in 

teaching methods to assist in 

imparting knowledge to students. 

* Professors have been trained as experts 

in their particular areas of research. 

* Teachers provide you with 

information you missed when you 

were absent. 

* Professors expect you to get from 

classmates any notes from classes you 

missed. 

* Teachers present material to help 

you understand the material in the 

textbook. 

* Professors may not follow the textbook. 

They often amplify the text with 

illustrations, background information, 

or research about the topic. They may 

expect you to relate the classes to the 

textbook readings. 

* Teachers often write information 

on the board to be copied in your 

notes. 

* Professors may lecture nonstop, 

expecting you to identify the important 

points in your notes. Good notes are a 

must. 

* Teachers impart knowledge and 

facts, sometimes drawing direct 

connections and leading you 

through the thinking process. 

* Professors expect you to think about 

and synthesize seemingly unrelated 

topics. 
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* Teachers often take time to remind 

you of assignments and due dates. 

* Professors expect you to read, save, and 

consult the course syllabus (outline); 

the syllabus spells out exactly what is 

expected of you, when it is due, and 

how you will be graded. 

* Teachers carefully monitor class 

attendance. 

* Professors may not formally take roll, 

but they are still likely to know 

whether or not you attended. 

* Guiding principle: High school is 

a teaching environment in which 

you acquire facts and skills. 

* Guiding principle: College is a learning 

environment in which you take 

responsibility for thinking through and 

applying what you have learned. 

 

TESTS IN HIGH SCHOOL TESTS IN COLLEGE 

* Testing is frequent and covers 

small amounts of material. 

* Testing is usually infrequent and may 

be cumulative, covering large amounts 

of material. You, not the professor, 

need to organize the material to 

prepare for the test. 

* Makeup tests are often available. * Makeup tests are seldom an option; if 

they are, you need to request them. 

* Teachers frequently rearrange test 

dates to avoid conflict with school 

events. 

* Professors schedule tests without regard 

to the demands of other courses or 

outside activities. 

* Teachers frequently conduct 

review sessions, pointing out the 

most important concepts. 

* Professors rarely offer review sessions. 

* Guiding principle: You are 

expected to reproduce what you 

were taught in the form in which 

it was presented to you, solve the 

kinds of problems you were 

shown how to solve. 

* Guiding principle: Mastery is often 

seen as the ability to apply what you've 

learned to new situations or to solve 

new kinds of problems. 



		�

�

GRADES IN HIGH SCHOOL GRADES IN COLLEGE 

* Grades are given for most 

assigned work. 

* Grades may not be provided for all 

assigned work. 

* Other grades may raise your 

overall grade when test grades are 

low. 

* Grades on tests and major papers 

usually provide most of the course 

grade. 

* Extra credit projects are available 

to help you raise your grade. 

* Extra credit projects cannot, generally 

speaking, be used to raise a grade in a 

college course. 

* Initial test grades, especially when 

they are low, may not have an 

adverse effect on your final grade.

* Watch out for your first tests. These are 

usually "wake-up calls" to let you 

know what is expected--but they also 

may account for a substantial part of 

your course grade. You may be 

shocked when you get your grades. 

* You may graduate as long as you 

have passed all required courses 

with a grade of D or higher. 

* You may graduate only if your average 

in classes meets the departmental 

standard. 

* Guiding principle: Effort counts. 

Courses are usually structured to 

reward a "good-faith effort." 

* Guiding principle: Results count. 

Though "good-faith effort" is 

important in regard to the professor's 

willingness to help you achieve good 

results, it will not substitute for results 

in the grading process. 

There is much to be done to ensure a smoother transition to 
university. The universities should start “talking” to incoming students, 
and should consider revising their orientation protocols to invite new 
students to avail themselves, if needed, of the assistance which is no 
doubt available, but not always accessible.  
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o Sample guides for new students 

� HOW TO MAKE THE TRANSITION TO COLLEGE 

• Take control of your own education: think of yourself as a 
scholar. 

• Think beyond the moment: set goals for the semester, the 
year, your college career. 

• Get to know your professors; they are your single greatest 
resource. 

• Be assertive. Create your own support systems, and seek 
help when you realize you may need it. 

• Take control of your time. Plan ahead to satisfy academic 
obligations and make room for everything else. 

• Stretch yourself: enroll in at least one course that really 
challenges you. 

•  Make thoughtful decisions: don't take a course just to 
satisfy a requirement, and don't drop any course too quickly. 

o Sample materials for use in induction 

Fairness (for students, staff, faculty) 

What is  fa i rness? 

A person’s experience of fairness is based on three dimensions: 

Relational: how the person is treated at every step 
Procedural: the process used to make the decision 
Substantive: the decision itself 

The fairness triangle (adapted from the Ombuds Saskatchewan 
fairness triangle)   
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Relational fairness tips 

Listen to understand, rather than to respond. This will give you 
useful information to base next steps or a decision on. It also builds 
trust and reciprocal respect even if you disagree with the other person. 

� Inquire (rather than accuse or defend) by asking relevant probing 

and clarifying questions and gathering relevant information. 

� Provide clear information by using plain language as much as 
possible, explore any extenuating circumstances, consider 
appropriate exceptions, and identify options or referrals. 

Example: You’re a student and you disagree with a grade you 

received. Avoid assumptions such as, “This grade is completely unfair! 

Jon didn’t write as well as I did but got a higher grade!” 
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Consider: 

� “I think my grade is inconsistent with the quality of work I put 
into the project.” 

� “What are the criteria for grading?” 
� “Can you give me feedback on my work?” 
� “In this section, I demonstrated my understanding of the relevant 

concept. Could you reconsider the mark for this section?” 

� If needed, ask: “What is the procedure for reviewing a grade?” 

Procedural fairness tips 

� Procedural fairness has two basic components: the right to be 
heard and the right to an unbiased decision. An important aspect 
to the “right to be heard” is appropriate notification so the 
person can understand the concerns and relevant criteria, such as 
policy, before responding. 

� Consult as needed with other services or resources. 
� Identify the relevant policy or procedure, consider the grounds 

(criteria) and follow the steps and timelines. 
� Procedural requirements increase with the seriousness of the 

issue, the potential consequences, and/or the level of decision-
making. 

� For example, for a late penalty on a paper, the instructor assigns 
(or doesn’t assign) the penalty based on the course outline and, 
if applicable, any relevant information provided by the student. 

� This is less serious than a plagiarism issue with a potential 
failing grade. Here, the student is given written notification of 
the allegation, access to information about the specific concerns 
and an opportunity to respond. The Chair or Dean communicates 
the decision in writing, including the reason(s) for the decision. 

� If you are the decision-maker and the situation is not resolved at 
your level, refer the person to the next step in the process. If you 
believe a decision affecting you is not fair, ask an administrator 
or the ombudsperson about next steps in the process. 
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� Example: You’re an instructor, and a student disagrees with a 
grade and a late penalty. Avoid dismissing the student’s 
concerns, such as, “All grades are final. Please refer to the 
course outline.” 

Consider: 

� “Please come to my office hours (or make an appointment or 
send me an email) so I can hear your concerns and we can 
resolve this.” 

� If the concerns are purely about the grade, your process would 
include steps such as providing feedback and considering any 
relevant grade change; possibly giving suggestions for 
improvements or referring the student to needed academic 
resources. If the student still disagrees with the grade, referring 
them to the relevant grade review policy. 

� If the student is concerned about a late penalty, you would 
consider the course outline in light of relevant regulations and 
extenuating circumstances. For example, you may need to 
consider an appropriate concession or accommodation such as 
an extension, or refer the student to the official academic 
concession process if the work cannot be completed during the 
term, etc. 
 

 Substantive fairness tips 

� Good relational and procedural components help get to good 
substantive decisions. 

� If a decision is being made about you, ask yourself what 
information the decision-maker needs to receive from you that is 
relevant to the issue. 

� If you are the decision-maker, ask yourself the relevant 
questions to make sure that you base the decision on complete 
and accurate information and that you take into account the 
context and circumstances. 
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     Consider: 

� Do I need to consult with another person or office? 

� Have I gathered all the relevant information? 

� Is there a policy? 

� What criteria do I need to consider? 

� Is there a legal or equity principle to apply? 

� Are there extenuating or other circumstances to take into 

account? 

� Am I the right person to make this decision?/Am I bringing this 

to the right person? 

 

 

 

 

Resources 

� http://www.smu.edu/Provost/ALEC/NeatStuffforNewStudents/HowIsCollege

DifferentfromHighSchool 

� http://uvicombudsperson.ca/wp-content/uploads/2013/11/Ombuds-Fairness-

Triangle-.jpg 

� The administrative fairness checklist  

 http://www.ryerson.ca/ombuds/foryourinformation/fairunfair.html  

� for university decision-makers prepared by Nora Farrell 

http://www.ryerson.ca/ombuds/   gives questions to consider before, while 

and after a decision is made. 

� The fairness checklist  http://www.ombudsman.bc.ca/home/fairness-checklist 

by the BC Office of the Ombudsperson  gives a summary of fairness 

practices in any organization, including: making information available, 

treating people with courtesy, respecting privacy, responding in a timely 

manner, decision-making, appeals and reviews. 

� The Ombudsman Saskatchewan’s workbook, The Fine Art of Fairness. 

http://www.ombudsman.sk.ca/uploads/document/files/fair-practices-

workbook-3e-en.pdf 
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Mrs. Ghina Badawi 

Principal 

Makassed Philanthropic Islamic Association of Beirut 

 

 

Let us face it, it takes more than a letter of admission to 

successfully make the transition from high school to university. Not 

everybody is ready to make the leap. At the university learning becomes 

their responsibility. There is a huge cultural shift. The classes are bigger 

and there is more independent work that needs to happen. The days 

spent in a structured high school classroom, from seven thirty in the 

morning until three in the afternoon, are gone. Suddenly they are 

overwhelmed with an incredible amount of reading, they have to listen 

to lectures and take notes and record the important information. They 

need to be self-directed, because they will no longer have teachers or 

parents to make sure they are getting the work done on time. Students 

might also feel the pressure of financial difficulties. To pay for their 

tuition. They may take part-time jobs, or take a loan. Many of them 

have difficulty adapting to the new learning format. The transition to a 

different learning style is a steep learning curve and one that is often 

NOT intuitive.  

•     What Makassed does  

In order to make a successful transition from high school to 

university, students need to make their own adjustments and to be 

supported by the people and systems around them. AlMakassed Islamic 

Philanthropic Association recognizes that!  
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We do recognize that this tough transition requires much more 
than just a formal week of induction that most universities do.  

We recognize that we have a huge role to play.  

What Makassed does revolves around improving its educational 
system, providing career guidance, helping students in self-regulation, 
and providing financial aid and scholarships whenever possible.  

•   Education:  

Makassed acknowledges the need to nurture creative thinkers who 
can respond to changes in global circumstances. Makassed teachers 
work to provide a curriculum and pedagogy that foster creative thought, 
problem solving, critical thinking, and entrepreneurial spirit. It goes 
without saying that the Lebanese curricula need updating, but at 
Makassed, we encourage our teachers to find out what in the curriculum 
fosters 21st century learning. In fact this is the slogan of one of our 
schools.  

Teachers also align the school curriculum more closely with 
university entrance examinations. They begin measuring student 
progress with aligned assessments as early as the eighth grade to 
monitor progress, make appropriate interventions, and maximize the 
number of high school graduates who are ready for universities, 
otherwise guide them into vocational studies.  

At the school level, Makassed schools have Units Meetings that 
take place almost weekly after school time where all coordinators and 
sometimes teachers of different cycles meet to discuss issues related to 
raising academic standards, improving assessments and strengthening 
accountability, to prepare the young people for postsecondary 
education, for work and citizenship.  

At the association level, the Council of coordinators, where all 
Makassed schools are represented, meet to work on aligning the 
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espoused curriculum with the enacted curriculum, taking into 
consideration the “gaps” in the national curriculum. The Council also 
encourages action research at schools, developing teachers' portfolios, 
and exploring the most up to date teaching methods.  

Studies show that, at best, learning is challenging to many of our 
students who go to universities. Makassed prepares its students for such 
challenges by providing them with study skills and learning strategies. 
Skills, which are central to this issue, are the ability to:  

1. Converse fluently,  
2. Think conceptually, not just procedurally,  
3. Write with clarity and cohesiveness,  
4. Construct convincing arguments, and  
5. Persist in the face of failure. (competitions among all Makassed 

schools such as the public speaking in English, the science fair, 
the math and ICT competitions play a major role towards that). 

 
Makassed teachers also teach their students to approach problems 

with an attitude of open scientific inquiry, also to use the library and 
online resources properly, as Wikipedia is often frowned at as a 
resource in our schools and in universities. But mostly, they teach them 
to think critically. It is not enough to understand the material--they also 
need to respond to it, question it, and relate it to their existing 
knowledge. They encourage them to use technology. In this regard, 
number of Makassed schools have been awarded the title of Microsoft 
World Showcase Schools and nominated as a Promethean Center of 
Excellence.  

Makassed teachers are encouraged to go beyond the curriculum 
frontiers. To that end professional development opportunities play a 
major role. It is through our ERC and joint projects with international 
organizations such as the British Council and the American Embassy 
that we are able to address such challenges and encourage students to 
go beyond the core and provide opportunities for real world learning. 
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Examples of these are the Connecting Classrooms project where three 

of our schools have earned the International School Award (ISA). 

Another example is the IEARN project, which fosters collaboration 

between schools around the world. A third example is Injaz which aims 

to inspire and educate the youth about entrepreneurial and leadership 

skills to enhance their economic opportunities and guide them to select 

the proper major in universities. Makassed takes heart to involve 

students in Injaz programs every year such as Intel Innovation Camp, 

More than Money, Personal Economics, and Job Shadow Day… and in 

2013 our students won the best student company - Majd"  

Makassed considers high schools as A Gateway to the Future. 

That is one of the reasons why Makassed schools work on international 

accreditations and two of our schools are accredited by Advance-Ed.  

In fact, all students deserve quality education that prepares them 

for higher education, rewarding careers and life. To ensure that students 

leave our schools ready to succeed as they take their next step, they 

need access to challenging academic study, lessons that are relevant in 

the real world, and effective teaching, both in and out of the classroom. 

Makassed has all that in addition to programs for students with special 

needs, as they also deserve seamless transition to universities.  

•     Career guidance  

Concerning career guidance, counselors and sometimes head of 

cycles or class advisors start early in high school giving students advice 

on the career path they would be taking and deciding which college 

meets their best potentials. They also encourage students to take early 

university placement test starting as early as grade10, as it does give 

them an idea of what they are expected to know before enrolling in a 

college.  

Makassed believes that students get a better opportunity to know 

about a university if they personally visit it. That is why Makassed 

schools prefer onsite visits rather than receiving representatives from 
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universities at our schools. Visits are usually organized on Fridays, 
where students go along with their head of cycle to universities of 
interest.  

Some Makassed schools have other strategies. They invite parents 
to an open day to talk about their career path and inspire students on 
what to choose. Other Makassed schools invite former school students 
to share their experiences and help students to choose their future 
career. In small groups, students discuss learning at a university in 
general and the skills they will learn in particular, which in turn feeds 
into our guidance strategy. Bringing the voice of university enrolled 
students into the guidance process of prospective students is important, 
because it enables more experienced students to contribute their 
understanding, experiences and knowledge to it.  

•   Self-regulation  

At the end of the school year and after students finish their exams, 
many of our schools organize general meetings to help students and 
their parents understand that more is required for both college and the 
world of work. Our advice focuses on the newfound responsibilities that 
should go hand in hand with freedom.  

We also encourage them to be open to new people and new 
experiences, and be willing to get involved beyond academics, and to 
engage in volunteer work, social clubs, environmental clubs, robotics 
and the like, since such experiences have played a huge role in their 
high school life and should not be abandoned, being at the university.  

The volunteer work at Makassed is not limited to the tenth 
graders. Makassed has a very rigorous volunteering program, one that is 
recognized regionally. In fact some students finish high school with 
more than 300 hours of volunteering.  
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•   Financial Aid  

Concerning financial aid, Makassed plays a role offering a range 
of scholarships for distinguished students who wish to enroll at AUB 
and USJ. Makassed also offers scholarships at the Makassed Nursing 
School and to any student interested in studying physics and 
mathematics. Our orientation programs also offer opportunities to 
students to learn about scholarships offered at universities such as LAU 
and Rafik Hariri University; and every year our students have their 
share of those scholarships  

A Final word:  

In order to proceed from separation, through transition to 
incorporation, all those concerned play a role and for which they accept 
their share of responsibility. Students should do their part as well by 
adjusting to the new environment. Faculty and administrators should be 
aware of the characteristics of students in this phase and consider how 
administrative systems, pedagogical practices and support mechanisms 
could be enhanced. Post-secondary educators and high school teachers 
must communicate closely to adopt standards that will bridge the gap 
between high school and college, and make the transition from high 
school to college less of a challenge and more of a rewarding 
experience.  

It is with such conferences that the dialogue keeps going on.  

Makassed appreciates Rafik Hariri Foundation invitation, which 
gives us the opportunity to highlight and disseminate examples of good 
practice already taking place within our community. We hope that you 
will find some of our ideas useful. We also hope to get new ideas that 
we could incorporate into our association’s existing practices.  

Makassed highly appreciates such communication to address 
universities concerns and let them hear ours. Actually, all of us should 
mind the gap to prepare students for the challenges of the 21st century. 
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